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Hidden Curriculum: Gender 
Equity Starts in the Syllabus



Re-centering Women, Work, and the Politics 
of Care in Teacher Education



Opening Story

“Our first lessons were not in classrooms but in 
kitchens, fields….”

uMakhulu - meaning grandmother embodies 
epistemic and pedagogical power (Magoqwana, 
2018). Her teaching through care, storytelling, 

and example shapes how we understand 
knowledge making.



Framing the Research

• Purpose: Explore how gender and sexuality are 
conceptualised and taught within the B.Ed and 
postgraduate programmes at the WSOE.

Focus:
• Women’s labour as the foundation of educational 

knowledge
• Gender, decolonisation, and pedagogy
• Implications for teacher education and gender 

policy in South Africa



Theoretical Framework

• African Feminist Pedagogy: uMakhulu
epistemology (Magoqwana, 2018)

• Decolonial Thought: Wynter (2003); Mignolo
(2011)



Research Design

• Methodology: Case Study (Creswell, 2013; 
Stake, 1995; Yin, 2018)

• SITE: Foundation Studies Division, WSOE

• Participants: 14 staff interviews, focus groups 
with B.Ed students, document analysis

• Courses: Life Skills | Curriculum & Learning | 
Education Studies | Childhood Studies | 
Inclusive Education



Key Findings

• Gender appears in curriculum but is unintegrated into pedagogy
• Women’s labour undervalued and invisible
• Gender binaries persist in our own bodies.
• Representation of gender roles in school textbooks and university  

curricula remains same 
• Classroom still nurtures young people as masculine and feminine  - 

naming: “Sir” & “Mam” therefore integration of gender roles in 
school and curriculum 

We have no Gender course  issues in diverse cultural constraints: 
• Class is limited to teacher’s understanding of concepts. 
• Classrooms can be sites of quiet feminist resistance





Implications — Women and Work

• Foundation Phase teaching is 80% female

• Policies recognise women’s participation but 
not epistemic labour

 → Revalue teaching as intellectual care work 
essential to the care economy



Rethinking the Curriculum

• Shift from ‘gender as content’ to ‘gender as 
epistemology’

– Bring uMakhulu back into theory

– Embed feminist-decolonial frameworks in teacher 
education

– Recognise affective, relational pedagogies as valid 
knowledge



Implications for Teacher Education

• Train teachers to recognise and disrupt gender 
bias

• Create reflective spaces for gender awareness

• Value storytelling as pedagogy

• Position women educators as knowledge 
producers



Closing Story

• Gender equity starts in the syllabus.

• Revalue women’s care labour as structural, 
not symbolic.

• A feminist-decolonial teacher education 
reshapes classrooms and policy.

“We inherit uMakhulu’s lessons not to repeat 
them, but to expand their meaning.”
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