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1. Understand why school leadership matters now more than
ever for education improvement

2. ldentify current situation and practices in school leadership

3. Recognise policy approaches to promote school leadership
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Why school leadership
matters for education

Improvement
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School leadership matterswhy
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School enrolments and completion increased from 2015 to 2023

Primary education completion rates
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income  middle middle income
income income
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Lower secondary completion

rates
World Low Lower  Upper High
income middle middle income
income income
m 2015 = 2023

Source: GEM Report 2024/25eadership in education | Global Education Monitoring Report
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Upper secondary completion rates
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School leadership development mattersVhy i

Education expenditure decreased from

2015 to 2023

% of public expenditure in education

World Low Middle Lower  Upper
income income middle middle
income income

m 2015 = 2023

High
income
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Learning proficiency stagnant in primary
education 2015 to 2023

Minimum proficiency in Literacy and
Maths, 2015 -2023

World Low income Lower middle Upper middle High income
income income
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Source: GEM Report 2024/2%eadership in education | Global Education Monitoring Report
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The external context facing education systems and schools: Technology, health, diversity,

% of upper secondary schools with

% access to internet
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Global risks inthe next 2 -5 years (% respondents)

Climate action failure
Extreme weather
Social cohesion erosion
Livelihood crises
Debt crises
Human environmental damage
Geoeconomic confrontations
Cybersecurity failure
Biodiversity loss
Asset bubble burst
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* Q: when will risks become a global threat

SourceWEF Global Risks Report 2022
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Closing the gap matters to bridge the gap between policy and practice!

Number of education reforms, 1970 -2020
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Source: World Education Reform Database, Bromley, P., Kijima, R., Overbey, L., Furuta, J.,
Choi, M., Santos, H., Song, J., Nachtigal, T. & M. Yang. 2024. World Education Reform

Databasehttps://werd.stanford.edu/
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School leadership matterswhy

Changing context
Environment
Technology
Diversity Infrastructure/ Teaching&learning

unesco

External context Impact on education

School leadership

Constant change/expertise
Pedagogy and school/classroom practices

Student learning

From knowledge to skills and co
New/revised curricula and pedagog

Governance
Top down to complexity New stakeholder engagement

From reform to results Focus on implementatn

Accountability

From quantity to impact Use of evidence and dats

06/11/2025 IIERUNESCO 11
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After teachers, school leadership most important in school improvement

ﬂ

The evidence High expectations for school leaders

Sense making and

implement policies in :
practice Improve learning forall students

Work with students, teachers, parents
Work with the community and comm Uﬂity
Managefinances
- ManageHR
Develop the conditions for
teachers to teach and

students to learn well Usedata

Z

Z

Z

Z
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The reality of school
leadership
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Are school leaders
ready to face this?



School leadershipthe reality

Are school leaders well prepared to exercise the position?

06/11/2025

% of countries with school leader training legislation and policies, by region,

2024
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School leaders have a teacher

background

Are these training
programmes effective?

Do they tackle the key
knowledge and skills
needed for practice?

Are they updated to take
into account the
increasingly complex and
uncertain challenges facing
schools?

15
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School leadershipthe reality uesco

Academic qualifications of school leaders

Lower secondary school principals by academic qualification, selected education systems in madaldighincome countries,

2018
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School leadership is a collective endeavour

% of principals who report that their school has a school management team and individuals who are represented in it, selected
middle- and highincome countries, 2018
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https://bit.ly/GEM2024_fig3_5
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School leadershipthe reality

The role of school leaders has changed dramatically

School autonomy

Accountability for
outcomes

Learningcentred
leadership

wManaging human and financial resources
wIntroducing reforms
wLiaising with parents, community and others

wA culture of evaluation and results
w Strategic planning, assessment, monitoring
wUse of data for improvement

wNew approaches to teaching and learning
w Supporting collaborative teaching practices
wRaising achievement and dealing with diversity

IIERUNESCO
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School leadership challenge
high expectationg low investment

unesco

Global education reforms, 1972018 School leadership policies, 1994015

Core of education

wtopics related to core education curriculum and
teaching remain stable and highly prevalent over
time

Towards access and inclusion

wReforms on equity access and inclusion in
education continue to grow

Shifts in policy approaches

wFrom traditional management and organisation
reforms towards data and information systems

Not a policy priority
wPart of other reforms centered around curriculum,
accountability or autonomy
School leadership policies

wFocused on training programs limited in time
wAdvances in standards and selection
wNot coherent

Tension of role

wBetween agents of other reforms and key players in
education improvement.

Source: Bromley, Nachtigal, & Kijima (2024) Data as the new panacea: trends in global Source: B. (2020), Literature review on school leadership reforms, EJE Comparative
education reforms,197¢€2018 Perspective, EJE, DOI: 10.1111/ejed.12398



Workbook Module 1. p. 23 T El

unesco
| denti fy your countryds main bott

C Weak selection processes

C Training not focused on learning outcomes

C Limited data use and feedback loops

C Restricted autonomy or support for school leaders
C Fragmented roles across central and local levels
C Others

Share: What recent initiatives or reforms in your country have sought to
strengthen school leadership or school management? (1 or 2 examples)

IIERUNESCO 20
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Policy approaches to
promote school leadership

IIERUNESCO 21
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School leadershipthe policy reality

Towards professionalising school leadership?

Teacher Selection and Induction/ Continuous Ince_nh?/es ;
background recruitment? mentoring/ professional appraisals an
CoPs development? career
development?
Less than %2 Competitive Limited but Practice based GEM report
have selection effective Prioritised as shows
leadership processes based a policy varla_ble
training before on selection approach practices
starting Criteria
\_ J \ J \_ J . J \ J

Define roles and responsibilities

set in professional standards

06/11/2025 IIERUNESCO 22



School leadershipdefine roles and responsibilities

SET EXPECTATIONS

FOCUS ON LEARNING

wDevelop, communicate and
explain a shared vision,
mission and goals

wHold high performance
expectations, for staff and
students

wProvide motivation and
represent the community

wStay current and use data for
decision making

wFocus on instructional
development, pedagogical
supervision

wProvide instructional resources
and align them to goals

wPlan, coordinate and evaluate
the curriculum

wProtect staff from work
distractions

wMonitor student progress

FOSTER COLLABORATIO

unesco

DEVELOP PEOPLE

wDevelop a school culture and
positive climate

wMaintain a safe, healthy schoo
environment

wRaise resources strategically,
build networks & manage risk

wNurture collaboration,
especially between teachers,
and enable action

wBuild relations and consult
with families and community

wKeep track of teacher
professional development
needs

wProvide professional support &
mentoring opportunities 4
teachers

wEvaluate teachers & reward
good performance

wProvide intellectual
stimulation

wEstablish trusting relationships
and manage conflict

wBe accessible

Source: GEM Report 2024/25eadership in education | Global Education Monitoring Repiable 1.2 fronteithwood(2012 and 2020).

06/11/2025
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https://www.unesco.org/gem-report/en/leadership
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School leadershipDefine roles and responsibilities Unesco

Moderate the external context

Global risks inthe next 2 -5 years (% respondents)

Climate action failure IR

Extreme weather I
Social cohesion erosion I
Livelihood crises I
Debt crises I
Human environmental damage (I
Geoeconomic confrontations |

Cybersecurity failure (I

Biodiversity loss I
Asset bubble burst  [IEEEG—

0 5 10 15 20 25 30 35 40
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School leadershipinitial and continuous training and i

development policies unesco
% of countries with school leader training legislation Invest in training that develops core school leadership
and policies, by region, 2024 skills to:
%
100
£
Set expectations — | Focus on learning
60

Develop people

40
- . ﬁ% Foster collaboration

In-service Pre-service Induction

GEM StatLinkttps://bit.ly/GEM2024_fig3_8
SourceGEM Report team analysis based on the PEER country profiles. Analysis is based
on information from 132 programmes in 92 countries.
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School leadershipdevelop the profession through training,
Induction, mentoring and CoPs unesco

Percentage of school principal preparation and training programmes,
by area of focus, selected countries, 2024

100 N Are these training programmes effective?

H Pre-service

80 = In-service N Do they tackle the key knowledge and skills

60 needed for leadership practice?
60
40 33
| I

o
3
&

%

N Are they updated to take into account the
increasingly complex and uncertain
challenges facing schools?

o

o

GEM StatLinkttps://bit.ly/GEM2024 _fig3_8
SourceGEM Report team analysis based on the PEER country profiles. Analysis is based
on information from 132 programmes in 92 countries.
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Schod leadership strengthen career attractiveness m
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Plan for leadership succession

Professionalise recruitment

Provide adequate remuneration: salaries to reflect the high level

of responsibili
Make school g v

leadership
a more
attractive
profession

Evaluate and support practice

Provide opportunities for career development




Reflect on distributed leadershiprecognize a shared practice i
unesco

\Y/ of_ Evaluation
Education institutions

Local

School boards authorities

Dev partners Classroom Regional

practice authorities

Teacher leaders

23/04/2024 IIERUNESCO 28



School leadership development m
coherent policy approaches unesco

Towards professionalising school leadership

: Incentives
Initial Selection and - Continuous .
leadership recruitment naucton professional appraisals and
rainin development EelI=El
g development
University Consider : i
Certification leadership skills Mentoring, With peers, dg\f’qu’;)drﬁreﬁ,ﬁf
Short courses tg in professional coaching and related to school
introduce key recruitment networks of aCttJ-aI leadership
: o ractices
él?nig?\rsﬁglnps practitioners P professionals
N J J J J /

Define roles and responsibilities

Professional standards

06/11/2025 IIERUNESCO 29
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ﬂ Key takeaways ue

1. School leadership is vitdbr education system improvement

2. Current policy approaches are moving in right directittndevelop school leadership,
but arepiece mealand need to considerontent and context

3. There are coherent policy approachés develop and invest in a school leadership
profession to enhance student learning




ﬂ Questions for Tamara Phillips from Global School Leaders &

unesco

1. Which specific school leadership practices make a difference on
foundational learning

2. what stops school leaders from implementing those practices: what
IS their reality ?

3. What would be some reforms that would help you do your job
better?




Key dimensions of effective school leadership for foundational learning

Director of Programs,

Global School Leaders

Strengthening the Teaching Profession and School Leadership




si GLOBAL
P&l SCHOOL LEADERS

School leader practices,
realities, and needs




What can school leaders do to improve
foundational learning?

Set goals for student learning, and bring teachers with them

Provide teachers with actionable feedback on their teaching

Meet teachers to discuss and respond to student assessments and student work

Protect teacher time

Engage families



Group reflection: What
practices drive learning?

Tick the 34 school leader practices that could most directly

strengthen foundational learning in your context (add one of your
own, If you like!)

Be ready to shareneschool leader practice you want to prioritise.



What stops school leaders from
Implementing those practices?

They are not given clear role expectations

They are not included in reforms

They have too many things to do
They have not been trained to support teachers

The role is isolating



What reforms would help school leaders
Improve foundational learning?

Initial training

Continuous professional development

Opportunities to learn from other school leaders

Moving to models of shared leadership



Selected relevant sources

2024/5 .

Leadership in education

LEAD FOR LEARNING

B} vnesco| {yiz=
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Leveraging the potential

of the middle tier to improve
education outcomes

n | capacity

UNDERSTANDING
OF LEADERSHIP
IN SCHOOLS (PULS)

IIERUNESCO
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Improving School

Leadership

THE TOOLKIT

% dagenng |
-.‘._.“._'._...|

|e s & B
(@
OECD

For self assessment:
Improving School
Leadership (EN)
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https://www.oecd.org/content/dam/oecd/en/publications/reports/2010/02/improving-school-leadership_g1ghc647/9789264083509-en.pdf
https://www.oecd.org/content/dam/oecd/en/publications/reports/2010/02/improving-school-leadership_g1ghc647/9789264083509-en.pdf
https://www.oecd.org/content/dam/oecd/en/publications/reports/2010/02/improving-school-leadership_g1ghc647/9789264083509-en.pdf

A quick glance at IIEP UNESCO

ﬂ

A UNIQUE MANDATE

Supporting countrie$o
achieve SDG 4

LLO9t Qa YAaaAzy T2NJ cn
To strengthen the capacity of UNESCO
Member States to plan and manage their
education systems.

Our task today is to reflect on the future of
educational planning and its role in
transforming education.
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OUR OFFER

ﬂ An integrated approach to capacity development

- )

unesco

Our capacity development offer blends training and technical cooperation, which is continuously enriched with evidenceigiat;esnd

knowledge generated and curated by IIEP.

Training

Core programmes in
planning and management

Specialized shotterm
@L courses
ﬁ Tailormade courses

AL
2Ll

LR ILE PN

Technical Cooperation

O
=

|

Customized approaches for
learning, equity, and
resilience

Support to strengthen
administrative capacity

Support to design and
implement sector analyses
and plans

Knowledge generation and

mobilization

Research feeds into our
training and technical
cooperation work

Tools, methodologies, and
research are global public
goods

Events and dynamic
communities of practice

06/11/2025



IIEP Global Campus

PEY Unesco  mememons mattas tor Covsationst Paseing

/

o T 4 r= |

Education Leadership Semanar Using leaming assessment data Planning and Management of Monitoring, evaluation and

{in Fronch) to monitor SOG 4 progress Education Policies in Latin learning (MEL) tools and
America and the Caribbean (in approaches in education
Spanish and Portuguese)

Ecucation Leadership Semanar Planning for quality and Foundations of Education Sector Gender transformative
(i Spanish) oquitable earty childhood Planning Programme educational planning and

06/11/2025 IIERUNESCO
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An evolving course catalogue
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https://www.iiep.unesco.org/en/library-resources/thematic-websites
https://www.iiep.unesco.org/en/Global-Campus

IIEP Competency Framework for Educational Planning and management

Strategic
Strategic thinking
Leadership and management
Relational
Collaboration Communication Flcxtbnht;'/ fmd
adaptability
Education sector Policy/plan/programme/
diagnosis project design
Policy/plan/programme/ Monitoring and
project implementation evaluation Technical

Data management and analysis

Source: IIEP 2024, IIEP competency framework for educational planning and management



ﬂ 2. New Global Campus: Curriculum and microcredentials unesco

Specialised Diploma of Educatio
SectorPlanning

Foundational Diploma + 3
specialized courses
Min. 750h | 30 IIEP credits

Foundations Diploma of
Education Sector Planning

Min. 450h | 18 IIEP credits

Leadership Gender .
C : Digital
seminar: responsive Policies in
Implementati educational g' .
on planning education
Data to
monitor ECD MEL EMIS
SDG 4
BA PARIS: DAKAR:
RTP FESP TVET

1 IEP Credit = 25 hours of learning = 1 ECTS
1 Course = 100 hours of learning = 4 IIEP Credits

Tailor

made
training

Project

embedde
d training

H-

unesco

IIEP-UNESCO
CERTIFICATE OF COMPLETION
This i 1o certity that

GIEER R

Criteria for MC

ILOs

Assessments

N. of learning hours
Quality assurance
EQF Level 7



The IIEP Education Leadership Semirl@arn to be a change agent

o

unesco

E"i Global
unesco Campus

EPWEBSITE TMYEP  Edtmoce @) A BB

At the end of the Seminar, participants should be able to:

Dashboard / My courses / Dakar / Regular Training Offer / 2025-DK-Leadership-Seminar o o o o o

ST . )2 . ﬂpq[iOﬂ palicy , policies :*.e:":-'a-.:' :::‘:;ss “-': ’ "’
2025. Seminaire sur le leadership dans Ieducation J!" e and plan and plans
e [ —

| L
_ a Lun- 24 fév‘ . dlm 2 5t 2025

Bienvenue 3 volre séminaire sur le
leadership dans |'éducation ! Vous étes sur
le point de commencer un voyage
d'apprentissage enrichissant avec d'autres
‘écideurs.euses de haut niveau en matiére
0= 'éducation du monde entier et des
-0




o)
ﬂ How to work with us? unesco

At a country level At a regional level At a global level
ThroughMinistry of Education Throughdirect project funding Throughdirect project fundingor
demand for IIEP core fundingfor IIEP

06/11/2025 IIERUNESCO 45



unesco

Thank you for your
attention!



School Leadership

GlobalTraining Team Director of Programs, Education Specialist

Leader, IIEP UNESCO Global School Leaders World Bank

Strengthening the Teaching Profession and School Leadership
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Developing Effective School Leadership: Perspectives from Reform in
Action

Deputy Director for Head of Teacher Development
Basic Education and Management
Malawi Rwanda

Senior Education Specialist
World Bank

Director of Program Monitoring
and Oversight
QY qUW?Kf 2YF

Director of Programs,
Global School Leaders

Strengthening the Teaching Profession and School Leadership Addis Ababa, Ethiopia | NovemberB, 2025




LESSONS FROM THE
SCHOOL LEADERSHIP PROGRAMME IN MALA!

Presented By

Esnart Chapomba Ministry of Education, Science and Technology, Malawi
on
7™ November, 2025
At
Leaders for Progress in Foundational Learning Conference,
Addis Ababa, Ethiopia
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. Background
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. Design and implementation
. Implementation challenges
. Solutions to the challenges
. Early results and learning

. Looking ahead
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A In alignment with the Malawi 2063 Visioranchored on the pillars of Human Capital
Development and a vibrant, inclusive society, the government of Malawi has been
Implementing School Leadership Programme (SLP).

A The development objective was to improve learning environment for learners in all
classes in all government primary schools in the country.

A The SLP was implemented with support from experts from the School of Education of
University of Malawi (SEUM) and curriculum developers from the Malawi Institute of
Education (MIE)

A The SLP targeted 10,200 school leaders (Headteachers (HTs), Deputy Headteachers
(DHTSs), Female Section Heads (FSHSs), Primary Education Advisers (PEAS) and Sch
Inspectors (SIs) in all 34 education districts in Malawi



Malawi is beset by a learning poverty and is struggling to assist
children to learn and set them up for later success in life

Less than 20% of children in Malawi have foundational literacy
skills and less than 15% have foundational numeracy skills

76% of the children are not ready for school, and 81% are in
school but not learning

Further, more than a third of learners are repeating classes in the
first year of primary school



A This situation is worse in schools that have extremely large class sizes and
those In rural settings that have insufficient teachers

ALY &adzYYIFINEBS alfl gAQa Lzt AO LINRA YL |
that are exacerbated by weak leadership and management structures that
hinder the overall performance of the education system.

A Therefore, the Ministry introduced the School Leadership Program to
address these gaps.



A The program aimed to:

A lmprove school governance and subsequent enhancement of
learning outcomes for learners through better gaaitting,
resource management and creation of a more positive learning
environment

A Build more confident and effective leaders who can improve
teacher motivation, implement effective policies like inclusivity,
and better prepare learners for future success



A The Ministry championed the refornby leading the development of
training modules and rollout of the School Leaderdbupgrammg SLP)

A The Following four modules were developed and covered:
Module 1: Building Inclusive Cultures in Schools
Unit 1: creating a gendaesponsive culture in schools
Unit 2: catering for diverse needs of all learners
Unit 3: schools as violence free zones



Module 2: Improving Teacher Motivation and Rewarding
Performance

Unit 1. Improving teacher motivation

Unit 2: Recognizing and rewarding performance of
teachers

Jnit 3: Strengthening scheblased supervision
Unit 4. Schoebased teacher appraisal system
Jnit 5: Teacher discipline




Module 3: Creation, Management and Use of School Records
Unit 1: Aspects of school records

UNIT 2: Creation and use of school academic and administrative
records

Unit 3: School financial resources and records management
Unit 4: School records management



Module 4: Mobilizing School Resources for efficiency and
equity

Jnit 1: Managing resources in schools
Jnit 2: Strategic planning and goal setting in schools

Unit 3: School partnerships in resource management and
mitigating the effects of climate change

Unit 4: Assessment test




A Strategic Collaborationwas introduced to allow for aoordinated
eadership development initiativdl K N2 dz3 K a Ay A & d NB
partnership with SEUM and MIE, ensuring national alignment and
policy support for school leadership reform.

A National Facilitatorswho were recruited from Teacher Training
Colleges, the University of Malawi, Education Divisions, MIE and
Secondary Schools were trained by the Consortium to train HTs,
DHTs, SHs, PEASs, and Sls



The Consortium advertised for positions of trainers through an open
advertisement. Shortlisted candidates were interviewed and those who
met the set criteria were successful

Successful candidates
Consortium

These facilitators also
trainers In all the 34 ec

were trained to be facilitators of the SLP by the

known as National Trainers moved to train
ucation districts in the country who in turn

trained the school lead

ers



A These school leaders underwent a-d8y structured leadership

training. Due to large numbers, they were categorized into batches
(17 batches)

A After receiving training, school leaders were provided with follow
up support in their respective schools.

A The Consortium dvelopedstandardized training programssing
evidencebased contenfrom similar previouprogrammes



5SAA3Y YR AYLX SYSyYy{dl G A

A Targeted Beneficiariesaclear leadership
structure was defined that identified key roles
of (HTs, DHTs, SHs, PEAs, Slis) for capacity
building, reinforcingole-based accountability
and professional development pathways.

A HTs, DHs, and SHs are accountable for
performing school headship duties while PEAs
and Sls are accountable for performing quality
assurance duties

A Training and monitoring toolsvere piloted
and validated, laying the groundwork for
performance benchmarkand leadership

standards.
11/19/2025 63
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Implementation & FollowUp

A Main training had 17 batches
targeting10,352 (4,056 females and
6,296 male$ school leaders out of
the initially targeted 10,200

A Instituted follow-up school visits
creating a mechanism fmngoing
accountability, support, and
monitoring of leadership practices.

A This was followed by a refresher
training.

11/19/2025 64



Implementation challenges

A Nonreporting due to illnesses, retirement, deaths, late communication
by education districts, attendance to further studies which had an effect
on our targeted numbers.

A Constant transfers of headteachers which affected implementation in
their schools

A Emerging or newly appointed school leaders are not trained

11/19/2025 65



Solutions to the mentioned challenges

A Those who failed to attend due to illnesses, late communication by education district
and other related reasons were trained in other batches.

A The Education District officers were advised not to post away the trained school
leaders.

11/19/2025 66



A Overall PerformanceSchool performance was measured on a 1 to 5scale (1=very poor, 2= poor,
3=average, 4=very good and 5=excellent). Schools showed a generally positive performance acros
themes, with scores ranging from average (3) to very good (4). No themes were rated excellent or |
indicating consistent competence.

A Gender Balance in Leadershifchools demonstrated strong commitment to gender equity, with
balanced leadership roles between male and female staff. This theme received one of the highest r

A Financial ManagementSchools maintained accurate andiopdate financial records, reflecting strong
financial governance and effective training in financial oversight.

A School Improvement Plans (SIP&)ost schools actively developed and implemented SIPs, showing
dedication to continuous development and strategic planning.



A Assessments and MonitoringRegular learner assessments were vigigrated, helping
schools track progress and improve instructional strategies.

A Climate Change MitigationSchools adopted environmental initiatives like tree planting and
waste management, and incorporated climate education into the curriculum.

A Equitable Teacher AllocatiarSchools made efforts to distribute teachers fairly across grades
and subjects, promoting equal access to quality education.

A Consortium PerformanceThe Ministry did not have any challenges working with the
Consortium as both SEUM and MIE had experience working on similar projects together.
Proximity of the partners in Zomba allowed for their advance preparation and smooth
coordination. The Consortium owned tippogrammeas their own through the processes they

went through



A Government will ensure that untrained school leaders are trained in
subsequent years

Al F oAy3 0KS a0Kz22f fSIFIRSNBKALI
e-CPD platform will allow continuous refresher trainings for those
that were trained

AThe Ministry will ensure infusion of school leadership aspects in all
CPD activities



THANK YOU!

11/19/2025
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Journey towards effective
school leadership In
Rwanda

Leon N. Mugenzi

Head of Department
Teacher Development & Management
Rwanda Basic Education Board (REB)




1994 z2000: Rebuilding after the Genocide against the Tutsi

C After 1994: School leadership gap
C Key focus: Reconstructing education system/reopening schools

C Late 1990s: Graduates from Kigali Institute of Education (KIE) deployed

C Leadership mostly administrative (managing infrastructure, enroliment,
teacher availability)

C Limited training/professional development

Rwanda Basic Education Board P.O. BOX 3817, Kigali, Rwanda Toll Free 3020,info@reb.rw, www.reb.rw



2000z72010: Expanding Access and Initial Reforms

O

2003: Universal Primary Education increased access

O

School leaders focused on managing large enroliments with limited
Instructional leadership skills

C Education Sector Strategic Plans began to include school leadership
as component of quality

C Parent Teacher Associations formed (limited powers over School
Leaders)

Rwanda Basic Education Board P.O. BOX 3817, Kigali, Rwanda Toll Free 3020,info@reb.rw, www.reb.rw



2010z2015: Shift Toward Quality and Accountability

C 2011: Creation of School Leadership and Management Unit in Rwanda
Education Board

C Introduction of SchoeBased CPDs for school leaders
C Performance Contractingihigo) for head teachers created
C School Improvement Plans mandatory for school leaders

C School leaders became more accountable for learning outcomes (not jus
administration)

Rwanda Basic Education Board P.O. BOX 3817, Kigali, Rwanda Toll Free 3020,info@reb.rw, www.reb.rw



Today: Strengthening school leadership in Rwan da

C Partnering with VVOB to strengthen school
leadership

C Resulted in national professional standards for
effective school leadership, outliningskills,
attitudes , andcompetencies for successful school
leaders

C Standards promoteconsistency, accountability
and excellence throughout the education system

C Used in recruitment, assessment, and professional Photo: VOB
development of school leaders

Rwanda Basic Education Board P.O. BOX 3817, Kigali, Rwanda Toll Free 3020,info@reb.rw, www.reb.rw



Leading
teaching/
training

o Creating o
strategic direction
for the school

o Leading
learning

Students’ Learning
Wellbeing &
Achievement of high
expectations

Working
with parents,
other schools and

the wider
Community

Managing the
school as an
organisation

&

RWANDA BASIC
EDUCATION BEOARD

Rwanda Basic Education Board

P.O. BOX 3817, Kigali, Rwanda

Toll Free 3020,info@reb.rw, www.reb.rw



Today: Strengthening school leadership in Rwan da

Effective School Leadership
designed to provide structured,

AMARUGURWA &/ =
y'ABAYOBOZ' 2ASHYA B'IRIG

’ A
; - BY'AMASHLU i MU RV/ANDA

s e i 1u Bigo | y’d:‘nashuri” 3‘ . .
B i e ) competencybased training for

Kuva tariki ya 13 -17 [/iata 2022

School Leaders

: C Over2,400 headteachers and
 deputies successfully graduated
from programme

Rwanda Basic Education Board P.O. BOX 3817, Kigali, Rwanda Toll Free 3020,info@reb.rw, www.reb.rw



Today: Strengthening school leadership in Rwan da

O0OAOEI OO0I Uh ) TAOAO OOAA O CEOR
and partners but today we have a shared vision as school leaders,
teachers, parents and students and full ownership of the process. The

training reminded me that our number one objective is to improve
Il AAOTET C T OOAT 1T AO AT A CEOA |

-Head Teacher

Rwanda Basic Education Board P.O. BOX 3817, Kigali, Rwanda Toll Free 3020,info@reb.rw, www.reb.rw



Today: Becoming a school leader in Rwanda

C School leadership license
C Introduction of Diploma course and Certificate in Effective School Leadership

C Minimum years of teaching
C 6 Years (Head Teacher)
C 3 years (Deputy Head Teacher)

C Knowledge, skills and commitment to:
1. Setting strategic direction of school = "%
2. Leading learning ")
3. Leading teaching "
4. Managing school as an organization "¢
5. Working with parents and wider community

Photo: VWOB

Rwanda Basic Education Board P.O. BOX 3817, Kigali, Rwanda To'i Frea 3026, info@reb.rw, www.reb.rw



Today: Becoming a school leader in Rwanda

C All new school leaders receive induction
training and refresher ltorero to impact
required core values

-~

C To motivate experienced teachers to apply — N
for school leadership positions, teachers f '
maintain category/grade after becoming a £
school leader

C MINEDUGQmMay recruit a school leader
outside of teaching career considering
their experience in education

Rwanda Basic Education Board P.O. BOX 3817, Kigali, Rwanda To'i Frea 3026, info@reb.rw, www.reb.rw



Today: Evaluation and transfer of school leaders

C Comprehensive evaluation of school leaders conducted every 3 years to determine
If they should continue leading

C Comprehensive evaluation conducted for all school leaders who had served for at
least 3 years; more than 800 will be demoted to teaching positions

C MINEDUC or district head may transfer a school leader in the interest of education

R vanda 3asic Educatior. Board F . BOX 3817, Kigali, Rwanc a To'i FFe23075 inin@reb.rw, ywww.r 2k .rw



Today: Continuous professional development of school leaders

C School leaders must participate In
mandatory CPDEffective School
Leadership for School Leaders

C Introduction of Professional Learning
Communities for School Leaders: Pe
Learning and collaborative problem
solving

Photo: VWOB

R vanda 3asic Educatior. Board F . BOX 3817, Kigali, Rwanc a To'i Fe2302 3 nin@reh.rw, \www.rak rw
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Watch, Learn, Lead:
Insights from a video -based course to

strengthen FLN -focused instructional
leadership




We co- created and tested a blended school
leadership program in Sierra Leone

Inspiring
P4 Teachers

el
LEADERS




iUy

palr

| han

' twL pedagogy programs have been
)wn to be highly effective for improving
e /‘f learning

2 | |
leaders were involved, too?



A SCHOOL LEADER'S GUIDE TO
IMPROVING FOUNDATIONAL LEARNING

A guide to FLNbcused instructional
leadership

Draws on evidence on FLN and effective
teaching practices, and insights and
good practices on lesson observation,
feedback, and teacher collaboration

Reviewed by a number of experts from
leading organisations



Training school leaders Is important but
challenging

It takes school leaders away from their
schools

LGQa SELSyairgs
LGiQa KINR (2 FAYR UNIAYSNE 6K2 (Y26 Sy 2d:
about school leadership



An alternative:

A high quality video- based
course focused on
- Understanding FLN
- Skills In lesson
observation and
feedback

DR, EMMANUEL
Larbi Mantey

Leed Traimer Literscy Specialint Lducation Lapert Heosdtrocher
D T paag tem b g vag e b

11 Introduction To The Program
Inspiring Teochers

MODULE 1 | INTRODUCTION TO LEAD FLN

1.3 Whalt is Structured
[oun] Pedagaev?

> OE 8 RGD

1.3 What Is Structured Pedagogy?

Inspiring Teochers

MODULE 2 | RESEARCH INFORMED LITERACY
The Science
Of Readine

OESRCEGH

21 The Science of Reading

Inspining Teochers

MODULE 1. [ INTRODUCTIONTO LEAD FLN
What Is FLN & Why

Does It Matter?
OE %R G

M 1.2What Is FLN And Why Does It Matter?

.

Inspiring Teachers

MODULE 1 | INTRODUCTION TO LEAD FLN

1.4 @ AStructured
[0a10) Pedaonov Toalhox
> L D) & G Gg i3

i 14 A Structured Pedagogy Toolbox

Inspiring Teochers

MODULE 2 | RESEARCH INFORMED LITERACY

Lileracy
Tl‘l'llllilll"‘( DADT ONE
L DNGIRE - 3 B2 G e

M 2.2 Literacy Techniques (Part 1)

Inspiring Teachers




The course has 16 modules and >2 hours of video

m Introduction to Lead FLN Early numeracy learning predicts
g ittt e later academic achievement.
m Rescarch-Informed Literacy
Teaching Technigues, Assessments & Remediation . .
-
i - [
EHAREEST REGINA DR.EMMANUEL GEctEmher m Research-Informed Numeracy a
Otpising Teachers Mensah Larbi Mantey BaIsi5elepl, Cape Coast Teaching Technigues, Adeiiments & Remsediaticn * ' l
Lit ali d o an x n | h Pl A
Lterec Specllle Educaton xprt Leading FLN [!l Your School
Hozww tor launch, rus snd suitain your Lead FLE Program
MATTHEW EFFECT Literacy Technigues
The Structured Pedagogzy Toolbox T 4 Key Areas
P
Structured Teacher Student % "F.t {‘%‘ "J]
Curriculum Guides Workbooks Thir gag increasics el Lanmsne Fhonies Lo e
Success a3 time passes ) ]
e === -— b (Opportunites) oo wopoeet Wwex W
- =
i = __— = e Qe B ome

~b-

Teaching Language Teathing Mew Structured Reading 12 [
Time Snaiures COREpE. Pracnic oy





http://www.youtube.com/watch?v=vhqLqCdIcwQ

NY AF offered the course to headteachers in a blended
learning model

5 Workshops

Tablets loaded with the
program

Package of materials




What we wanted to find out

How does dlendedlearning approachcompare to a traditional
workshopdriven approachn terms of uptake and effectiveness?

What is thampact of additional support from trained school
leadersto trained teachers in improving Hfdtused program?



Research Design

Comparison Groups NGO 1 NGO 2
(Workshop) (Blended)

Control: No 25 schools 25 schools
intervention

Treatment 1: Teacher 25 schools 25 schools
training only
(through SLEIC)

Treatment 2: T1 + 25 25
Lead FLN Workshop Blended
schools schools

Baseline + endline activity

Student Literacy and
Numeracy Assessment

Sample size (150 schools)

5846 grades -b students
~8 students from each grade
40 students per school

Teacher survey

296 teachers
~2 teachers in each schools

School Principal survey

150 principals




GATES FOUNDATION & GSL PARTNERSHIP

Blended program participants used more program
resources than Workshop participantgobservation tool,
progress meeting templates)

Video module uptake is higli85% completed

H |gh uptake adCl0SS bOth quizzes and average of 3 video views across 4
. dules)

the programs, particularly i

. Participants liked the video$or its clarity,

1N the Blended program engaging presentation, practicality, and format.

They also liked that they could download them, go

back to them, and use them in teacher meetings.
Very high uptaken both programs (100% attendance,

content, and relevance)



GATES FOUNDATION & GSL PARTNERSHIP

Trained SLs across both
programs showsignificant
Improvement in
supporting teachers

More SLprovide time and structure for teacherto
discuss and reflect on their teaching

More Blended program SLs say they often organize
teacher training opportunities (and T2 teachers
confirm this)

More Workshop program SLs say they often create
opportunities among teachers to observe lessons
and give feedback

More SLs help teachers tlevelop effective FLN teaching
practicesthrough lesson observation

More teacherause FLN assessment data more frequently
for various purposes (setting goals and communicating
progress with parents)



GATES FOUNDATION & GSL PARTNERSHIP

Student assessment

We carried outl:1 progressive testingASER, PAfgr ~8 students in each gradesi

Literacy Numeracy
stepl:f SGGSNE o6y 2F mno TIh stepl:singleRAIA G YydzYoSNE omn 2F mMnbo
step262NR oc 2F wmnou Ib step 2:doubleRA IA G YydzYOSNE omn 2F M~
step3:aSyiSyoSa 6o 2F no0o b step 3:Pen & paper test

add:with, without carry (1 of 2)
stepd:gradeH LI N} ANIF LIK op 2F TUO [Ib subtract:with, without borrow (1 of 2)

multiply: with, without carry (1 of 2)
step 5:comprehension questions (2 of 3) divide: with, without remainder (1 of 2)

word problems:subtract, divide (1 of 2)



GATES FOUNDATION & GSL PARTNERSHIP

Blended group hints at
higher- skill gains but
need more sustained
efforts

Modest progression from nofrecognition to
letter/single-digit number recognitionin all groups.

Majority of the students remained at very early literacy
and numeracy levels in all groups.

Blended group showed clearer pattern of better gains

in higherskillssuch as word recognition, double digit
recognition, basic operations compared to other groups,
including the Workshop group

Sustained student learning will require longer program
exposureto translate school leadership improvements
into broader foundational skill improvements.



Conclusions from this study

Training school leaders in FLN The blended approach with Potential for greater impact
practices can work. video modules worked very
well.

More discussion about student learning Replaces wperson workshops, reducing Some positive signsmore around
and more school leaders observingand a4 OK22f f S RSN&A Q (A Y Schdoddader pratli@eyanditénshar f &
giving feedback on FLN lessons practices as might be expected in a short
Could be more cost effective if scaled up  program.
and implemented over longer period of
time. Positive changes in student assessments

are very encouraging given the
timeframe



Insights

School leaders have many demands on their time, and
1 may have teaching responsibilities, so professional

development needs to be delivereddoncise

modules andstructured to minimise time away from

school

School leaders need time to try new practices and

2 reflect on them with peers, sprofessional
development should be spread over timather than
concentrated in oneff workshops.

3

A

In both Sierra Leone and India, school leaders have
embraced new lesson observation methods, which merits
further exploration. Since lesson observations are time
intensive, future research should focus on streamlining the
process.

In our studies so far, we have not engaged with middle tier
officials on FLNStrategic engagement of the middle tier
may strengthen the commitment of school leaders and
teachers to FLN and provide school leaders with valuable
support.
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SPOTLIGHT REPORT SERIES unesco

ON UNIVERSAL BASIC COMPLETION AND FOUNDATIONAL LEARNING IN AFRICA Giobal Education

Monitoring Report

School Leadership i@ote
d'lvoire

André Deloh e
Director of Program Monitoring and Evaluation (DVSP) and MENA focal Cote d'lvoire
point, Minister of National Education and Literacy

E& unesco {azme e

en.unesco.org/gem-report #BorntolLearn




2025 National Research Cycle

I} Af | =
B o |
unesco

Global Education
Monitoring Report

Kickoff meeting

Project overview, methodology,
roles and responsibilitiesetc.

MENA »

Spotlight Team
National research team and lead
consultant

2025
00

- Foster dialogue processes,

including joint sector reviews

- Infqrm evidencebased decision <«
making

- Improve policy strategies for

school leadership

® Research firm/Consultant

en.unesco.org/gem-report

Tailored research tools and updated PEER
profile.
0 Stratified sample and school replacement
strategy.
0 Sample of schools and community
representatives.
0 Data quality assurance plan
0 Permissions obtained for fieldwork
0 First draft of the national report

Phase 4\(Veeks12-14)

Validation workshop
Final national report with appendices

000
® MENA & Focal Point

Investigators trained
Cleaned database
» First draft of field report received for
comments
Transcripts of interviews and quotes

<«

Final field report

K Data analysis tools and files
Identification of positive practices
Second draft of the national report
Stakeholder workshop

000
Spotlight Team

#BorntoLearn




Recent best practices for improving academidil « ] fien® ¥
learning unesco

Monitoring Report

COP obijectives (School survey, May 2025)

Promote parental and community involvement in school u Adoptlon Of target and ObJeCtlveS and
e performancecontracts(POCHhcross all school
Improve student achievement (particularly in reading and .
p mathemaiics) y g governance Cha|nS
Strengthen ongoing teacher training and professional . . . . .
developmen u Objectives focused on improving academic

S . resultsandstudent success.
Improve classroom infrastructure and conditions

u Strong involvemenbf school councilg70%)

mprove access to teaching materials .

s = and COGE®0%) in the development 6fOCs
Improve teacher recruitment and support u PNAPAS prOJECID ImprOVEStUdent

Reduce absenteeism and dropout rates performance In readlng’ ertlng’ and

mathematics
Qther

0%  20%  40%  60%  80%  100%

en.unesco.org/gem-report #BorntoLearn




E | foe w
The role ofschoolleadership unesco

Monitorin g Report

Promoting a shared vision that
brings teachers, parents, and
communities together around

student success

A key driver for change

en.unesco.org/gem-report #BorntoLearn




Qualifications of elementary school Bl i i)

REPUBLIQUE DE COTE D'IVOIRE
UNION - DISCIPLINE - TRAVAIL

|} |}
s c MINISTERE DE L'EDUCATION NATIONALE
Global Education ET DE UALPHABETISATION

Monitoring Report

Resultsof the May 2025 school survey

10%

In terms of initial training, recruitment criteria are
generally met.

Autre
8 %

=ois o Academic qualifications:
Nine out of ten principals have at least a high
o CEAP school diploma.
PiAs However, a minority only have a BEPC (10%).
200 Trecesiaene o Professional qualifications:
7 out of 10 directors have a CARapacityto teach

In Social promotioschool$ and 20% hold a CEAP
(certificatelementaireR QI LJ(p&dagdefRtS
elementarycertificate of Pedagogicajjualification),
o % In accordance with requirements.

3%

2 %

0%
Qualifications @Qualdemi gaesons professionnel

en.unesco.org/gem-report #BorntoLearn




@ | e
School principal recruitment process (1) gnesce

Monitorin g Report
Phase 1: Call for Applications Phase 2: Selection and Appointment

u Rectangles:
‘ | key players in the process
il ” u Parallelogramskey

iInformation or documents
produced and transmitted

> DRENA T during th
List of successful candidates u rl ng e prOC eSS [
List of vacant Opening of the call for Appointment and
pOSitiOﬂS applications Renewal Committee

List and files of candidates

en.unesco.org/gem-report #BorntoLearn




Bl fom W
School principal recruitment process (2) #2° —_—

ooooooooo

a Lack of formal criterigensuring fair selection based on experience or seniority.

o No interviewsto assess key competencies (education policy, management, ethics,
Inclusion).

o Selection based solely on applicatiphmiting the depth of the assessment.

o Qualification in education sciences (EPT Act 1995, Art. 32) rarely applied, although i
IS an asset for candidates.

en.unesco.org/gem-report #BorntoLearn




E o T
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REPUBLIQUE DE COTE D'IVOIRE
UNION - DISCIPLINE - TRAVAIL

Average sc hedule of school P rNCl P als o> e
ot oy u Multiple responsibilities(administrative, educational,

Interactions with students

4

Teaching
Pedagogical tasks and
support for teachers

Leadership
tasks and

meetings

Administrative tasks and meetings

en.unesco.org/gem-report

and socieeducational), with relatively little reward
(allowances often paid late).

93% of principalstill teach in addition to their
management duties.

Teaching duties take up an averagelbfoof principals'
time, with a weekly workload of 33 hours (almost full
time).

The rest of their time is devoted to administrative task:
(19%), school management (13%), educational activit|
(other than teaching) (10%), and community
Interactions (9%).

This overload of responsibilities limits the time
available to fully perform management duties.

#BorntoLearn




Support received from decentralized  gya Are@®)

| | [ ] n |o n BLIQ;E EFC”/VJ D'IVOIRE
authorities (1) unesco
Average schedule of decentralized authorities (CPPP, IEPP, |y CPPP and IERrong involvement in educational
DRENA) (School survey, May 2025) support (35% and 37%) arsthool visit§19% and
100%

21%).

u DRENA: balanced involvement between school vis
(20%) and community visits (20%), but limited
educational support (9%).

80% = 9

20

con ] munity Interactions . . . ] . .
. u Administrative tasks become increasingly time
R consuming as one moves up the hierarchy.
ao% 24 -TUI:DDOSE“OF gez:c Ters
20%

2
1

w
d N
iy s S

7]
o

0 l:IVD
CPPP IEPP DRENA

en.unesco.org/gem-report #BorntoLearn




Support received from decentralized gy« 4@

Union

au th or I tl €S (2 ) unesco T T

Monitoring Report

REPUBLIQUE DE COTE D'IVOIRE
UNION - DISCIPLINE - TRAVAIL

Frequency of visits by type of actor (School survey, May 2025) o School principals interact with various

B At least once a month WAt least once a quarter Once a year Less than once a year StakehOIderS IEPP1 CPPP1 DRENA; COG ES ad\

00 canteens, school life, and literacy.

10% o CPPPs are the most regular visitoizs% of
- principals receive them at least once a month.
80%
8% o |EPPs are less presemtearly half of schools see
them only once a year or less.
60% . . . . . . .
o o There is considerable variability in visits from ott

advisors (COGES, canteens, school life, literacy
4L0%

20%

0%
Pedagogical advisor Inspector COGES advisor, canteen, student life or

literacy

en.unesco.org/gem-report #BorntoLearn
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REPUBLIQUE DE COTE D'IVOIRE
u n e sco UNION - DISCIPLINE - TRAVAIL
MINISTERE DE L'EDUCATION NATIONALE
Global Education ET DE UALPHABETISATION
Monitoring Report

o Accessibilityremains a determining factor in educational monitoring, despite statements to the
contrary by IEPPs and CPPPs.

o |EPP and CPPP visits focus mainkgaching and learningas well as management, examinations, and
discipline.

o The focus is on CP1 (100%) and CM2 (> 75%) classes, which are considered strategic for success ir
primary education.

o QOverall satisfaction: thenajority of principals appreciate the professional support and responsiveness
of the IEPPs and CPPPs

o Concerns about learningbout half of principals believe that more emphasis is placed on CEPE result
than on actual mastery of skills

o A majority of principals believe that inspectors and educational advisors do not prioritize administrati
tasks at the expense of learning. When such an imbalance is observed, it concerns inspectors more
others.

en.unesco.org/gem-report #BorntoLearn




Interactions between school principals ap«] ~i=@®) %

the school community (COGES) e

u All schools surveyed have a COGE

u The school principal is not a
member of the COGES30%o0f
schools.

u Limited presence of local

authorities: mayors or regional council
presidents, who are supposed to chair
the COGES, are present in only 35% ¢
cases.

en.unesco.org/gem-report

80%

60%

40%

20%

Union
Somposition of COGES (School survey, May 2025)
B At least once a month B At least once a quarter Once a year Less than once a year
100%

10%

38%

4L8%

17%

Pedagogical advisor Inspector COGES advisor, canteen, student life or

literacy

#BorntoLearn




Investing In leadership for fundamental & A @)

Union hocd
REPUBLIQUE DE COTE D'IVOIRE
- u n e s C o UNION - DISCIPLINE - TRAVAIL
MINISTERE DE L'EDUCATION NATIONALE
Global Education ET DE UALPHABETISATION
Monitoring Report

The focus is on professional development:

u Initial and continuing training for elementary school principals

u Mentoringandpedagogicasupervision

u Administrative and human resources management skills

Next steps:

u Harmonize and consolidateadership standards and competencies
u Establish a selective, competeHragsed recruitment process

u Strengthen support and equity, particularly in rural schools

en.unesco.org/gem-report #BorntoLearn
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u Strengthen institutional learning mechanisms and continuous improvement of the
education system

u Clarify and strengthen the educational missions of school principals
u Optimize the availability and use of tools and resources

u Redefine the recruitment process for school principals and their preparation for
taking up their duties

u Support the continuing education and professional development of school
principals

u Strengthen the support and presence of decentralized education officials

u Promote shared and inclusive leadership.

en.unesco.org/gem-report #BorntoLearn
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FOR MORE INFORMATION

Global Education Monitoring Report  Developed by an independent team

UNESCO and published by UNESCO, the Global

7 place d e Fontenoy Education Monitoring Report is an
75352 Paris 07 SP, France Global authoritative reference that aims
Email: gemreport@unesco.org to inform, influence and sustain genuine
Tel: +6 3 10 68 45 1(0) 33 commitment towards the global

Fax: +41 56 68 45 1(0) 33 education targets in the Sustainable
www.unesco.org/gemreport Development Goals (SDGs) framework.

#BorntolLearn bit.ly/SpotlightFLN
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Agenda

DAY 3

School Leadership

Time Topic
9:00-10:30 | School leadership: Key policy levers | Dr. Beatriz Pont, IEP UNESCO
for improving the practice
Key dimensions of effective school | Tamara Philip, Global School Leaders
leadership for foundational learning
Moderator: Jeongmin Lee, World Bank
. 10301100 . Break .................................................................................................................
11:0012:30 | Developing Effective School Ms.Esnart Chapomaba Deputy Director for Basic
Leadership: Perspectives from Education, Malawi
Reform in Action
Mr. LeonMugenzi Rwanda, Head of Teacher
Development and Management
Tamara Philip, Global School Leaders
Mr. Andre Deloh, Director of Program Monitoring and
wEDUIGU] HI Yyg : o0yYD @R"N"EO)] UGD
Moderator: James Gresham World Bank
12:30:1:30 | Lunch
1:30-2:30 Action planning
2:30-3:00 Closing Saima Malik World Bank




From Prospective to Prepared Teacher:
Initial Teacher Education Case Studies from Around the Wor.lc.lm

Bahrain

Zambia

Vietnam
Ghana
Chile
Finland
India

Morocco

© BEOE N O 01 RN W BN =

Burkina Faso

10. Dominican Republic

11. Kenya

ol

Strategic Investments in a National Teachers College : :
ITE Reforms with a Focus on Foundational Learning
Transforming Teacher Education Over Three Generations [0 e
Coordinated Efforts to Develop a Shared ITE Curriculum
Strengthening ITE through Accreditation Processes

Building an Excellent ITE System

Revitalizing ITE through District Institutes of Education
Teacher Education, Attraction, and Selection

Reforming k6 ITE

Strengthening the Teaching Profession through ITE Reforms

A Systems Approach to Strengthening ITE

https://iwww.worldbank.org/en/topic/teachers/publication/prepared -teachers-global-study-of-initial-teacher-education



World Banky Teachers

Webpage:

@ WORLD BANK GROUP Our Priorities WhoWe Are WhatWe Do  Where We Work  Work With Us

This page in: English|_Frangais | Espaiiol

Englis French

Teachers

Teachers are the most important school-based factor influencing students learning. They do
more than convey information; they equip children with the skills, knowledge, and values
necessary for success in school, their careers, and society.

https://www.worldbank.org/en  https://www.banguemondiale.
[topiciteachers org/frtopic/teachers

Upcoming Working Papers and Education Notes:

1. How Can Learning be Enhanced iharge Classes?
Teach ' ma

2. Enhancing Education Quality: Insights fronTeacher

RECRUITING AND SUPPORTING ;mtm_:w , .
' SONEIYSMOSTCRUCKLPROFESSON. || MAKING : 1 and School Evaluation Systems

e ;

@
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"';/ 3. Building a Sustainable Teaching Workforce in Sub
Saharan Africa:Addressing Shortages Amid Growing

Demand
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https://www.worldbank.org/en/topic/teachers
https://www.worldbank.org/en/topic/teachers
https://www.banquemondiale.org/fr/topic/teachers
https://www.banquemondiale.org/fr/topic/teachers

https://Isi.fsu.edu/Educators -ShapingFutures
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Closing

Senior Education Specialist
World Bank

Strengthening the Teaching Profession and School Leadership




