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Helpful Reminders

1. Fire exits andrestrooms,

2. Please wear your name badge at all times

3. Breakfast, coffee/tea breaks, and lunch
provided

4. Add guestions to the parking lot

5. Opportunities to provide feedback at the
end of each day

6. Interpretation in French
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Module 1. Initial Teacher Education Systems

Obijective

b Examine the key factors involved in building
effective initial teacher education (ITE) systems

b Reflect on how these factors are manifested in
different country contexts.
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Teacher pipeline framework

A Framework for Strengthening and Supporting a
Pipeline of Teachers for Improved Student Learning
Provide high-quality inputs and oversight across these areas:

Attracting Continuous professional
and il teacher Hiring and _ development
s?letctmg education pe Induction
tegcl;\r:rs teachers Leadership and flexible
career pathways

PRESERVICE INSERVICE

Planning and managing the teaching workforce

Quality assurance and accountability

Teaching and learning resources; support personnel

* These may vary in order, for example if hiring follows completion of an apprenticeship of induction phase.
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Initial teacher education: key points

Initial teacher education (ITE)istheg ] G UY UU&éHD | n UYDé Alabésidfor Aé DD
teachers to grow as lifelong learners, and a critical step for gaining the knowledge, competencies,
and skills for teaching

Effective ITE:
V Supports shaping and challenging preexisting perceptions

V Builds a sense of professional identity
V Enhancescareer prestige and commitment

< High-quality ITEprovidestheg o Wi Cé U] 6n ¢got UDeéeAl Di Wroughwd UT D
continuous professional development (CPD), enhancing the effectiveness of education
iInvestments

Source: World Bank, forthcoming
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Varying Requirements to Teach

Minimum ISCED Level Required for

A Half of the countries require a

Primary School Teaching aeAl Dt o b rrthighedid G D
100 ‘ - : teach primary school
80 15 m Master's A More than half of LICsprepare
60 o s teachers atthe secondary
20 24 02 - = Bachelor's school level
16
20 .
20 14 10 ) _ A Outside SSA, no country accepts
0 18 = 18 Short-cycle tertiary onlylower secondary education
0 ) ) N as a qualifying minimum
< 2 2 <O
N & N m Post-secondary, _ —
.Qoo @\é N .Qoo ° non-tertiary A Increasm_g qualification level
N & & & . may not improve outcomes
N \/o\$ RO ® Upper seconaary alone ¢ the content of the

gualification matters
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Initial teacher education: An indicative typology of ITE

]
PRE-SERVICE i IN-SERVICE

Institution-based programs* m—)> |\stitution -based programs in
- Field ~ universities or colleges are the
@ placements m

: most common form of ITE.
=
Fast-track or emergency Complementary strategies —

Complementary strategies are
sometimes used to address

. speciic challenges such as

’ Classroom
School-based training B caching teacher shortages
Field

: @ placement
X wyy Teaching

School-based residency TRAINING:
C Education

/ : ; X and training
! training
*Includes secondary and tertiary level university, college, and teacher training institutions

Source: World Bank, forthcoming
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School - based residency program: Key points

A School-based residency program begins with ashort training before
teachers are posted and continues with periodic training during service

A It combines extensivesupervised classroom experience F] YT Né UUD %

level coursework

A These programs are characterized by:
V Strong partnerships between school systems and universities
V Mentorship under the guidance of expert cooperating teachers

V Conditional financial support in exchange for medium to long-term teacher
career commitments

V Targeted recruitment of high-ability and diverse candidates to meet local needs

Source: World Bank, forthcoming

Strengthening the Teaching Profession and School Leadership Addis Ababa, Ethiopia | NovemberB, 2025




Case: Teach for America

Fast track model: Teach For America

V Highly selective recruitment of university
graduates

V Intensive pre-service summer training before the
school year begins

V Certification andplacement in high-need schools

V Two-year teaching commitment
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School - based training programs: Key points

A School-based training program begins with ashort training at the start of the
UD&é AT DiRU AéiDDI

A Based in the schoolsin the form of in-service training
A Continuous in-service training while teacher candidates practice teaching

A Practical focus and less theoretical preparation, grounded in adult learning
theory

A Extended teacher assistantships

Source: World Bank, forthcoming
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Case:~ ‘ e ¢ “ H
- + - L + s AY - \ = AN - = N AY > J J o

TheDAHLENCRU »DéAI DU @IS &fulDtine todrde ofiered)dy anDUT | F
accredited teacher training institution
Teacher trainees:

V Workin a school andearn a salary

V Earnada é A1 Dt 0 0 rand qualibed tedcber status

V Spend40% of the week devoted to studying for the degree

V Tuition fee and salary variesbased on school type and location

Source: Department of Education, UK, 2024
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Case: Institution - based ITE as a path to teacher professionalization in *
Vietham

1986®2000: Vietnam providedtraining to underqualified teachers or teachers without ITE
A Teachers without the minimum qualifications were required to obtain the relevant diploma before returning to school
A ITE shifted to colleges of education that awarded college diplomas

A Unqualified teachers receivedintensive training at new regional and national teacher training institutions
The 2005 Education law introduced two pathways to become a teacher

The National Teacher Education Program policy framework (2016- 2020) strengthened links between teacher training
universities and schools with quality assurance mechanisms to measure and evaluate ITE

The 2019 Education Lawset the minimum requirement for all general education level to dachelor's degree

Outcomes: Lower levels of learning poverty (18%), higher PISA scores, increased proportions of primary school teachers
meeting/exceeding training standards, greater attraction of talented students, and highly effective and dedicated
teachers

Source: World Bank, 2025
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Attracting and selecting strong teacher candidates into ITE programs: Key points

Building a strong teaching force requiresattracting teacher candidates with strong
competencies in:

Subject matter knowledge

Pedagogical knowledge and teaching skills
Language proficiency

Social-emotional skills

High motivation to be a teacher

Demographic representation that reflects their students

Source: World Bank, forthcoming
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Attracting and selecting strong teacher candidates into ITE programs: Policy .a-v/\“""
Levers

A Assess and monitor teacher workforce needs, considering location, grade level, subject areas, gender, language,
ethnicity, and other demographic factors

A Align ITE entry requirements and program content with workforce needs and modify accordingly

A Improve the appeal of the teaching career by ensuring positive working conditions, leadership and specialist
opportunities, and competitive compensation

A Reduce financial barriers to ITE through financial aid and recruitment guarantees upon graduation

A Enhance the prestige of ITE institutions through strengthened infrastructure, personnel, accreditation, transition
to work, outreach campaigns, relevant curricula and ICT capacity building

A ldentify high -potential candidates with strong subject knowledge, proficiency in the language of instruction,
interpersonal skills, and motivation to teach

A Balance selectivity with workforce needs while supplementing ITE content to address any knowledge or skills
gaps

A Where entry requirements must be temporarily lowered to fill shortages plan for progressive increases in
selectivi ty over the medium and long term

Source: World Bank, forthcoming
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Case: Selection of ITE candidates in Singapore H

In Singapore, teacher candidates:
A Come from thetop one-third of high school graduates
A Must demonstrate strong literacy and English proficiency
A Are evaluated for relevantcoursework, qualifications, andinterest in education

A Participate in interviews to assess theiraptitude for teaching , communication
skills, passion for education, and potential toserve as a role model

A Face a highly selective process, with onlyL in 3 candidates selected

Source: The National Center on Education and the Economy, 2017
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Case: Foundational skills tests for ITE students in Australia

l wUOUGétr] e rU O Difpiacy Bind Numericy Test © MPELSdents:
A Delivered as aronline assessment

A Assesses literacy and numeracy skills to ensure student teachers are welequipped for the demands
of teaching

A Required for all student teachers in accredited undergraduate and postgraduate ITE programs, who
must meet the test standard prior to graduation

A Since 2024, student teachers mustattempt the test in their first year of an accredited ITE program
(passing is not required at that stage)

A Some ITE institutions require students to sit the testas part of the entry requirements
A Individuals considering an ITE program can sit the test before enrolling to offer more certainty and
fairness to students before they decide to invest time and resources in pursuing a teaching career

Source: ACER n.d.; World Bank, forthcoming
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Aligning institutions for responsive, efficient, and quality

-driven ITE: Policy levers

Ministry
Ministry of of Higher
Education Education

Responsive,
efficient, and
quality-driven
ITE

ITE
¥, institutions

reaf-‘hers unio”

Strengthening the Teaching Profession and School Leadership

Aligning on:
® School curriculum
development

@ [TE program curriculum
development

e ITE delivery and
outcomes

@ CPD delivery and
outcomes

Source: World Bank, forthcoming




ITE researchalinking research institutions and ITE providers:
Policy levers

Ensure all ITE programs are linkedo government-regulated

universities or research institutions, regardless of level, location,
or ITE model

These linkagesallow the ITE program curriculum to benformed
by current research in learning and other fields

These linkages can also give the ITE programstatus
equivalent to other undergraduate programs

Source:Beteille and Evans 2019; World Bank,
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Case: Initial teacher education regulation by government universities in Shanghai

Apl éenHI é] RU UDeéAI DGU éuGD Fi)] Neé Yytiée)] nbcC
Shanghai Normal University(provincial-run)and
East China Normal University(nationally ranked
comprehensive university

AIn China, ITE programspan for four years and
are filled with content that prepares teachers to
be thoughtful, ethical, and inquiry -oriented
practitioners

Source: The National Center on Education and the Economy, 2017
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Summary vE

Initial teacher education provides teachers with the core knowledge and skills for effective teaching

Institution -based ITE (university/college) is the most common global model, with complementa
strategies used to address specific situations where needed

Clear pre selection criteria are critical to attract and recruit high-quality candidates into the
profession

Strong coordination among key institutions, ministries, ITE providers, schools and research
Institutions is needed for responsive, efficient, and quality-driven ITE
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Activity

7~ XN .
@ 30 minutes

1.

@ .

In your country teams, review the case studies of Initial Teacher Education models in
Bahrain, Vietnam, Zambia, and Morocco

@DUA{G)| aD t+ owld A0 WN U fdr witdarylsthdo| tepéhers, Kighliphting itsd H|G & |
structure mechanisms for teacher candidate selection, field placement experience,
quality of program and content, and ITE strengths and weaknesses.
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Module 2. Initial Teacher Education Program Content

Obijective

['H Describe curricular choices in initial teacher
education (ITE) programs

b Analyze the implications of these choices for the
guality of teacher preparation, including in different
country contexts.
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Teacher pipeline framework

A Framework for Strengthening and Supporting a
Pipeline of Teachers for Improved Student Learning
Provide high-quality inputs and oversight across these areas:

Attracting Continuous professional
and il teacher Hiring and _ development
s?letctmg education pe Induction
tegcl;\r:rs teachers Leadership and flexible
career pathways

PRESERVICE INSERVICE

Planning and managing the teaching workforce

Quality assurance and accountability

Teaching and learning resources; support personnel

* These may vary in order, for example if hiring follows completion of an apprenticeship of induction phase.
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What core knowledge and skills are needed for teaching?

THINK, PAIR, SHARE
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Core knowledge and skills for primary school teaching: Key points

Primary school teachers need to be equipped with:

Subject Matter Knowledge H Pedagogical Knowledge and Skills
Particularly, language and mathematics , with Subject-specific andgeneral, including
mastery above the level they will teach. A An understanding ofchild learning and
development
AIA Professional Identity A Practical skills inplanning lessons,
"= An understanding of ethical considerations, teaching, assessing, creating positive

learning environments, and addressing

responsibilities, and professional norms :
diverse student needs

Source: World Bank, forthcoming
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Case l- ‘ + 6 ﬂ - ‘ 6 t o . ’ t ‘ =

Four pillars of teacher Cross cutting issues
education

Subject and curriculum Equity and inclusivity
knowledge
Literacy studies (Ghanaian Professional values and
languages and English) attitudes
Pedagogical knowledge Assessment strategies
Supported teaching in school Core skills

ICT

Source: Ghana MOE andTEL 2017
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Core ITE content for foundational learning: Key points

Most ITE programs preparing primary school teachers include:

A Courses on subject matter such as language, mathematics,
science, arts, and humanities

A Foundational skillsare a priority: literacy and numeracy

A Subject matter knowledge is also reinforced through
pedagogical studieswDd Hdg UYDéAI ] nH
own understanding)

A When student teachers lack foundational knowledge or

confidence in core subjectsbridging classes or remedial
instruction should be offered

&

A Courses on general pedagogical knowledge:how children
learn and develop, and strategies for engagement, learning
assessment, and effective feedback

A Courses on subject-specific pedagogical knowledge , such as
teaching reading and writing, or teaching measurement and

o i ATHR @nalEipip PEPATATY 61355530

A Courses or content on creating positive and inclusive learning

environments to help future teachers develop classrooms that
are inclusive, engaging, and culturally responsive

A Courses or content on teacher professional identity , such as
responsibilities, ethics, and expectations of the profession

A Field placements (practicums) for teaching experience and
practice

Source: Boyd et al. 2009; DarlinRglammond 2006; World Bank,, forthcoming
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ITE program content and teaching methods: Key points

Strong ITE programs:
Align program content with skill level and needs of incoming student teachers, providing bridging or remedial content when needed
Model high-quality teaching practices for students to observe and replicate
Connect the science of learning to practical teaching strategies to support effective translation of theory into practice
Provide frequent opportunities to apply theoretical knowledge in practice , reflecting classroom realities
Use varied teaching methods, such as lectures, tutorial discussions, handson projects, and field placements/practicums
Structure field placements to build teaching responsibilities progressively with regular feedback and structured reflection

Embed theoretical knowledge in practical application throughout the curriculum, such as observing, analyzing, discussing, and
approximating teaching practices throughout coursework, in addition to field placements (e.g., microteaching, lesson study)

Foster inquiry and scientific thinking Yo o6aUDGEDg énétt ©ebg énC abDUFonC Uo C) eDaUD

Source: Boyd et al. 2009; DarlinRglammond 2006; World Bank,, forthcoming
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Case:ITE curricula quality focus in China

Shanghai

A Teachers have generalliyhigh levels of content knowledge across a range of subjects,
iIncluding English, Chinese, and Mathematics

A In a rural sample, average teacher test scores on a teacher test (out of 150) were:

Mathematics: 105 Chinese: 110 English: 123

Guangdong

A Teachersscored higher on multiple teaching dimensions- classroom organization &
student engagement- based on the Classroom Assessment Scoring System (CLASS)
framework, compared with teachers in Chile, Ecuador, and Portugal

Source: Kidwai et al. 2016, World Bank 2018
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Case: Practical learning in ITE curricula in Kenya

"fHn kbDnterU UJHA]:g) Aény GDgodN 06§ ~»D
A Introduction of 300 hours of microteaching, offering a scaled-down, providing structured opportunity to
practice teaching in a controlled environment conducive to skill development and experimentation.

Example: Practicing effective use of questioning techniques when introducing a lesson, student teachers:
A Conduct a mini lesson
A Receive feedback from their peers
A Revise the lesson plan
A Reteach it for further feedback

Source: World Bank, forthcoming
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. —_—
Field placements: Policy levers

Effective Less effective

; * Notreflect actual classroom realities(e.g., language of
development schools, group placements, Peer mentoring, or instruction or overcrowdeg classrooms)

*  Provide little Modeling from eXxperienced teache rs
* Engage inadequately trained mentor teachers ang coaches

* Include limijteq classroom observation and opportunities for
constructijve feedback

Addis Ababa, Ethiopia | NovemberB, 2025
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Catch-up content for untrained practicing teachers: Policy levers

A

It can bechallenging to identify the specific areas needing support , where teachers
havenot had access to high-quality ITE and learned mainly on the job

In some countries, these teachers are asked arequired to undertake training or obtain
a teaching qualification.
A E.g., Vietnam ITE case study
A ~n yYr bUD AeéeUDUg | U J]U | Nfodyeny Yo AonU|] CDI
in-depth training programs)

Recognizing prior learningis important
A DdJdHdg WDigpdgiily Boadémiquesde Validation des Acquis (Academic Devices for
Validation of Acquired Skills)

UbDé Al

Source: World Bank, forthcoming
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Summary

ITE programs should equip student teachers with subject matter knowledge, pedagogical skills (general and
subject specific), and a professional identity

ITE content should be aligned with the skill level and needs of incoming student teachers, including

@ bridging or remedial support if required

ITE delivery should model highguality teaching practices and translate theory into practice

ﬁ Field placements should progressively build teaching skills, moving from observation taufll teaching
responsibility under the guidance of a schoolbased mentor teacher
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Activity 30 minutes
1. Inyourteam,G DE|] DF t+ owd |(A0WH
ITE program curriculum
documents, paying attention to the
content related to foundational

literacy and/or numeracy. Assess
the areas of strength and
weakness.

2. Discuss and decide your suggested
adjustments to address the areas of
strength and weakness.How can it

be improved?
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Module 3. Teacher Educator Qualifications, Hiring, and Deployment

Obijective

b Analyze teacher educator qualifications, hiring, and
placement practices in different country contexts

b Discuss the consequences of those approaches
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Teacher pipeline framework

A Framework for Strengthening and Supporting a
Pipeline of Teachers for Improved Student Learning
Provide high-quality inputs and oversight across these areas:

Attracting Continuous professional
and il teacher Hiring and _ development
s?letctmg education pe Induction
tegcl;\r:rs teachers Leadership and flexible
career pathways

PRESERVICE INSERVICE

Planning and managing the teaching workforce

Quality assurance and accountability

Teaching and learning resources; support personnel

* These may vary in order, for example if hiring follows completion of an apprenticeship of induction phase.
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Who Is a teacher educator?

A teacher educator:
ATrains student teachers
A Demonstrates teaching practices
A Designs demonstration lessons
A Sharesteaching methods
A Guidesstudent teachers

A Mentor and inspire new teachers based
on their experience

They are sometimes referred to ad_ecturer or Tutor

[ OT 6U N&LDU & [ FH6G6Cr UD%AIDG WA

Source: UNESCO 2019
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Teacher educator qualifications: Key points

Teacher educators should

A Have substantial teaching experience A Understand practical daily challenges in the

_ classroom and schools
A Demonstrate deep conceptual understanding

of education, child development, and current AModelgood teaching behavior

research in education _ _ _
A Know the national education system and its

A Be effective, motivated, and inspiring context
A Use active learning methods A Collaborate effectively with colleagues
A Conveya variety of teaching methods, A Enjoy teaching

techniques, and processes, and understand _ _ _

oedagogy A Commit to lifelong learning

Source: UNESCO 2019; World Bank, forthcoming
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Teacher educator selection and hiring: Key points

Selection often prioritizes subject knowledge or
research experience rather than oncompetence in
teacher education

Candidates should meet formalqualification
requirements, including:

V' Minimum qualification level wUOWAT &éU & qé
V' Teaching experience at the relevant level (primary or
secondary)

Induction should support the transition from teacher
to teacher educator

Source: UNESCO 2019

Strengthening the Teaching Profession and School Leadership Addis Ababa, Ethiopia | NovemberB, 2025




Teacher educator CPD:Key points

Teacher educators should:

Have access to andresponsibility for ongoing professional
development

Participate in regular appraisals

Engage inprofessional communities and associations of teacher
educators

Be key players in thalevelopment and implementation of teacher
policy and policies related to their own profession

Source: UNESCO 2019; World Bank, forthcoming
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Teacher educator placement:

Policy levers

*“A

Minimum qualifications for
teacher educators are

necessary

Teacher educators require
Induction

Strengthening the Teaching Profession and School Leadership

Teacher educators should
POSSESS experience
teaching the subject they
are training students to
teach

Teacher educators need
continuous professional
development

Source: UNESCO 2019




Cases: Teacher educator gualifications in Zambia and Malawi

100%
80%
60%
40%
20%

0%

Professional Years of Primary School
Preparation Teaching Experience

15
10

I 5 I l
- 0

Bachelors Masters . .

Degree Degree Malawi Zambia

B Malawi ® Zambia
Source: BarnesStory, 2023;Zuilkowski,
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Summary Ve

Teacher educator qualifications have implications on the quality of ITE programs

Teacher educators cannot teach what they do not know, so they need to have
significant teaching experience in the relevant education level

Like other teachers, teacher educators need induction and continued professional
development and support to stay effective
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Activity @ 20 minutes

1. %U] nH + owd AownUdt|rRU r
Education Strategic Plans and your
knowledge of the education
system, complete the table in your

~ workbook .

2. Discussthe consequences of these
approaches

4

Strengthening the Teaching Profession and School Leadership Addis Ababa, Ethiopia | NovemberB, 2025




References

Barnes-Story, A. E. 2023Baseline Situation Analysis Report of Teacher Training Colleges in Malawi
Lilongwe: USAID.
UNESCO. 2019.eacher Policy Development GuidParis: UNESCO.

https://unesdoc. unesco.org/ark:/48223/pf0000370966
World Bank. 2023Making Teacher Policy WorkVashington, D.C.: World Bank.

https://openknowledge.worldbank.org/entities/publication/211c4d69 -90134942-831¢f
4dbae5ede977

World Bank. 2025From Prospective to Prepared Teacher: A Global Study of Initial Teacher Education
Washington, D.C.: World Bank.

Zuilkowski, S. S. 2021Transforming Teacher Education Situation Analysis Repoltusaka: USAID.

Strengthening the Teaching Profession and School Leadership



https://unesdoc.unesco.org/​ark:/48223/pf0000370966
https://unesdoc.unesco.org/​ark:/48223/pf0000370966
https://unesdoc.unesco.org/​ark:/48223/pf0000370966
https://unesdoc.unesco.org/​ark:/48223/pf0000370966
https://unesdoc.unesco.org/​ark:/48223/pf0000370966
https://openknowledge.worldbank.org/entities/publication/211c4d69-9013-4942-831f-4dbae5ede977
https://openknowledge.worldbank.org/entities/publication/211c4d69-9013-4942-831f-4dbae5ede977
https://openknowledge.worldbank.org/entities/publication/211c4d69-9013-4942-831f-4dbae5ede977
https://openknowledge.worldbank.org/entities/publication/211c4d69-9013-4942-831f-4dbae5ede977
https://openknowledge.worldbank.org/entities/publication/211c4d69-9013-4942-831f-4dbae5ede977
https://openknowledge.worldbank.org/entities/publication/211c4d69-9013-4942-831f-4dbae5ede977
https://openknowledge.worldbank.org/entities/publication/211c4d69-9013-4942-831f-4dbae5ede977
https://openknowledge.worldbank.org/entities/publication/211c4d69-9013-4942-831f-4dbae5ede977
https://openknowledge.worldbank.org/entities/publication/211c4d69-9013-4942-831f-4dbae5ede977

Agenda

DAY 2

Approaches to Teacher Education and Professional Development

Time Topic Leads/Speakers
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Module 4. Induction and Continuous Professional Development

Research Faculty,Learning Senior Fellow
Systems Institute, Center for Global

Florida State University Development
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Module 4. Induction and Continuous Professional Development

Obijective

['h Examine various approaches to teacher induction
and continuous professional development in
different contexts

b Identify key factors for strengthen these processes
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Teachers framework

A Framework for Strengthening and Supporting a
Pipeline of Teachers for Improved Student Learning
Provide high-quality inputs and oversight across these areas:

Attracting Continuous professional
and il teacher Hiring and _ development
s?letctmg education pe Induction
tegcl;\r:rs teachers Leadership and flexible
career pathways

PRESERVICE INSERVICE

Planning and managing the teaching workforce

Quality assurance and accountability

Teaching and learning resources; support personnel

* These may vary in order, for example if hiring follows completion of an apprenticeship of induction phase.
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Teacher induction

A Formal process ofstructured support and guidance to new
teachers in thefirst 162 years of their careers.

A Often linked with aprobationary period , and mayprecede
teacher certification

A Typically includesmentoring by experienced teachers,
orientation to school policies and culture, classroom
managementsupport, andopportunities for professional
development

A It is more than choosing a model or topic, it requires
developing processes, involving stakeholders, and
aligning across the system

A Should becost-effective and time -efficient, maximizing

pact with minimal disruption
Source: UNESCO 2019; World Bank, forthcoming
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Benefits of induction: Key points

Induction processes:

A Benefit new teachers by building on their initial
education and training and connecting ITE with
continuing professional development (CPD)

A Support and guide new teachers

A Build professional standards and develop practical
teaching skills

A Improve teacher retention by enhancing job
satisfaction and increasing effectiveness

Source: UNESCO 2019; World Bank, forthcoming
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Successful induction programs: Key Points

When successful, induction programs are:

Highly structured, comprehensive, rigorous, and seriously
monitored

Focused on collaborative learning, reflection, fostering teacher
agency, and independent problemsolving.

Grounded in a strong teaching culture that promotes collaborative
work between novice peers and more experienced peers

Focused on the growth, professional learning, and teacher
professionalism

Strengthened by a key partnership between schools and teacher

education institutions
Source: European Commission, 2010:UNESCO, 2019

Strengthening the Teaching Profession and School Leadership Addis Ababa, Ethiopia | NovemberB, 2025




Case: Formal induction in Shanghai, China

A In Shanghai all first-year basic education teachers are required to completex one-
year in-service induction program before final hiring, to obtain classroom
experience and facilitate the transition to the teaching job

A The induction period also serves as arobationary year

A Teachers are required to spend0% of their time teaching in the classroom and50%
receiving professional development at district teacher training centers

A Training includesethics, pedagogy, andstudent activity design

Source: Kidwai et al., 2016
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Case: Teacher induction in Singapore H

A All new teachers participate in amandatory two -year induction program that is centrally
funded and administered by the Ministry of Education

A The program begins withthe» Dé AT DG UR "~ n € DY |FPW DD Y:DieAD NDaii
uphold the standards, values, and responsibilities expected of teachers

A Induction includes:

A A 3-day orientation program;
AIn-servicecoursesé nC & €] U] YU Yo YT D gwDrRU [ D) UeHD : D
A A structured school-based mentoring program with mentor training

Al

A The program concludes with the9 D

n | ﬁ FI » D é AT, Druvldhng appl’atmrﬂho U |
Uo FidoNoUD UDeéeAl R

G6ogbUU] onét | CDRAUY] U

H| ni
DU

Source: The National Center on Education and the Economy 20:
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Induction program providers

Induction programs can be organized and delivered by

Schools Communities Municipality or school

cluster

For example, implementing
induction programs

Schoolbased support for new Voia DI eéNFTLDg UDEe
teachers provide support programs

Source: UNESCO, 2019
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Considerations for induction program design: Policy levers A

When designing induction programs, in each context, ensure clarity on:
A Aims of the induction program
A Key aspects and components of induction
A Stakeholder engagement in shaping the policy and processes
A Clear roles and responsibilities of each actor involved
A Capacity building of each actor to fulfill their responsibilities
A Alignment within the continuum of teacher -lifelong learning
A Adequate resources, financial and time allocation

A Monitoring and evaluation framework
Source: UNESCO, 2019
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Continuous professional development (CPD):Key Points

A CPD serves as aontinuation of ITE and aims to further

build knowledge, skills, and teaching strategies acquired

through ITE o

A Access to quality CPDensures teachers' effectiveness ,
motivation, and being upto-date on subject knowledge,

classroom skills, technologies, and policy changes

A Effective CPD programs have a specific subject focus on
Improving knowledge and core teaching skills

Source: Popova et al., 2022 World Bank, 2023, 2025
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Effective continuous professional development: Policy levers A

Effective CPD should be:

Aligned with teacher career structures or paths
Integrated with ITE, reflecting curricula updates, reforms, and emerging technologies

Focused on subject and practlce mtegrated In daily classroom work, and responswe to
oUl U+ UUDN GDgodNU éencC UDéeAIT DGUR nDDCU

Sustained over time with meaningful follow-w ¥ Uo GD|] ngo dAD UDeéAIl
efficient in time and resources (short, targeted CPD can support specific purposes)

Accessible as needed; employers should provide a supportive environment for CPD

Source: UNESCO, 2019, World Bank, 2023
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Effective continuous professional development: Policy levers A

CPD should:

% Be funded sustainably: included in the education budgets at the
national, regional, local, and school levels

i » Be recognized in career pathways: contributing to career
P advancement

] 2 ] Provide structured collaboration opportunities : offer mentoring
= support, peer observation, and team meetings for lesson preparation

;jﬁ Be aligned with the wider system: ensure linkages across with ITE,
M2 school curriculum, and teacher professional standards

Source: UNESCO, 2019, World Bank, 2023
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Teaching and learning resources: Key points

Structured pedagogy links CPD with teaching and learning resources:

A High-quality materials model effective instruction and support
teachers in implementing the curriculum

A Structured materials and sequenced lesson plandreak down
complex practices into manageable steps

A High-quality teaching materials shouldbeé | t 6 G DC Yo UD
level and available in sufficient quantity

A Teachers shouldparticipate in selecting and developing these
materials

A Teachers needtraining on using the structured materials , promoting
creative solutions, and leveraging locally available materials
Source: World Bank, 2023
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Case study: O =~ ) ’ A ’ O

Thisteam-based, teacher-led, and ongoing CPD approaclnas been practiced in Japan for200
years. Teachers meet regularly to plan, discuss, and improve their teaching practice.

A Teachers begin by identifying a schoelwide research theme based on longterm goals for
students and current learning challenges

A Teachers work collaboratively in groups t@o-plan a lessonand then observe as one
colleague teaches while collecting evidence of student learning

A After the lesson, the teachersreflect collectively on how the lesson went, how students
responded, what they have learned, and what could be improved

A Teachersincorporate the improvements , and the revised lesson may be delivered again to
a different group of students

Source: UNESCO, 2019
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: : : *
Case study: Professional Development in Shanghai

A In Shanghaj all new basic education teachersnust complete 360 hours of CDPin
the first five years of their teaching careers@ O Cét U FTDG + Déd

A Promotion to a senior grade rank require$40 hours of CDP
A Schools spend around’% of their expenditure on CPD

A Schools have policies in place for teacher training, evaluating professional
development, and incentives for teachers to engage in further professional
development
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Case study: Learning to teach by learning to learn in Uganda

A Teachers inUgandawere trainedinatt Détdn | nH 1T 0F UointDédnr &
which they were trained to teach students like scientists

A The evidence-based approach to instruction led to significant improvements
In academic outcomes: higherorder learning, scientific capabilities, and
student creativity

A The program also fostered significantteacher changes in pedagogy and
relationships with students

Source: Ashraf et al., 2020
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Coaching in CPDKey Point

A Coaching is a form of CPDoften used as a followup from other forms of CPD (e.qg.,
workshops or group training)

A It involves anexpert (pedagogical leader) who builds a trusting, collaborative
relationship with teachers, working individually or in small groups

A Coachingenables teachers to apply and refine their skills after training, with ongoing
feedback and professional support-either individually or in groupsp through a
structured coaching cycle that encourages reflection, collaboration, and continuous
Improvement.

A Scaling coachingrequires a sufficient number of experienced coaches ; assigning
the role without proper expertise or first-hand experience rarely leads to strong
results
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Case study: Highly structured coaching in Sobral, Brazil

A In Sobral, Brazil, teachers receivedguides and other learning materials aligned with
the curriculum

A They took part in regular group trainingledbypy 6 4G é Lt RU »Dé Al Don » 0 é |
how to effectively use these materials in the classrooms

A Training sessions were paired withschool-level support from pedagogical
coordinators

A The pedagogical coordinators were provided with monthlypedagogical support and
guidance by a dedicated municipallevel team

Source: Loureiro & Cruz, 2020
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Summary Ve

Well-structured induction programs help novice teachers transition into their new
roles, provide continued learning, and increase retention.

Access to quality CPD ensures teachers are effective, motivated, and curren
on subject knowledge, classroom skills, technologies, and policy changes

Structured pedagogy links wellsequenced and highquality teaching and learning
materials with CPD to support effective instruction
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Activity @ 30 minutes

1. Analyze the teacher induction and CPD systems

In your country, specifically considering primary
grade teachers.
A Reflect on the existence of an induction
pr— program (or process), its structure,
e accessibility, and benefits to new teachers.

A Pinpoint the relevant strengths,
weaknesses, and opportunities for improving
induction and CPD in your country.

A Consider any barriers that may exist to
strengthening these areas.

Be prepared to present your findings to the rest of
the group.
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Agenda

DAY 2

Approaches to Teacher Education and Professional Development

Time Topic Leads/Speakers
08:30a99:00 Welcome Day 2 / Announcements Saima Malik World Bank
09:00410:00 Module 1. Initial Teacher Education Systems | Brenda Wawire, Florida State University
Katy Bullard, World Bank
10:00c1.0:30 Break
10:30c11:30 Module 2. Initial Teacher Education Program | Brenda Wawire, Florida State University
Content Laura Gregory, World Bank
11:3@12:00 Module 3. Teacher Educator Qualifications, | Adrienne Barnes-Story, Florida State
Hiring, and Deployment University
12:00s1.3:00 Lunch
13:00c14:00 Module 4. Induction and Continuous Brenda Wawire, Florida State University
Professional Development David Evans Center for Global Development
14:00614:30 Break
14:30:16:00 Building Stronger Teacher Preparation and | Mr. Ahmed El Karimj Morrocco, Director of
Development Systems: Perspectives from Training and Skills Development
Reform in Action Dr. Lawrence Sarpong, Ghana, Director of
Higher Education
Dr. ReubenNthamburi, Kenya, Director
Teacher Professional Management
Moderator: Jeongmin Lee, World Bank
16:00516:30 Closing & Announcements Saima Malik World Bank




Building Stronger Teacher Preparation and Development Systems:
Perspectives from Reform in Action

Moderator Country Representatives

Jeongmin Lee Mr. Ahmed EI Karimi Dr. Lawrence Sarpong |l Dr. ReubenNthamburi
Director of Training and Director of Director Teacher

Skills Development Higher Education Professional Management
Ghana Kenya

Education Specialist

World Bank Morroceo

Strengthening the Teaching Profession and School Leadership Addis Ababa, Ethiopia | NovemberB, 2025
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Reference framework

Framework Law 517 on the
Education, Training and Scientific
Research System

"Renewal and adaptation of curricula, curricula,
training and related pedagogical approaches"
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Le Nouveau Modéle de
Développement du Maroc

Contribution du Conseil Economique,
Social et Environnemental
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organization of regional centers for
education and training professions, as
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Roadmap 2022026 O

Excellence, practiceriented training for teachers to adopt effective and supportive pedagogy.

The objectives to be achieved in 2026:

The majority of new
teachers come from a long
training course consisting

of a Bachelor's degree in

Education, a ongear

professional training
course within the CRMEF
and a oneyear supervised
internship in a professional

situation

A Teaching Institute has
been set up to regulate
the quality of teacher
training through the
standardization of
content, the certification
of actors, and the training
of trainers.

The training provided to
teachers allows them to
acquire practical skills
through roleplaying
exercises and
interventions in schools
(educational action,
internships).




Teacher training architecture
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Competency framework for new teachers

Professionalization

- Fully accomplished actor
- Teaching posture
- at the service of the learmer
- Able to act appropriately in situation
- Empower action
- Wanting to act

Soft Skills

- Planning - Assessment, remediation
Professional skills - Management - Research and innovation

- Orientation - X

- Specialty Subjects

Academic skills - Educational Sciences




The New Development Model

Reform of the educationsystemis at the heart of the new developmentmodel, in this sense The "NMD"
proposesareasfor changemanagementhrough:

U Investmentin training

- Enhancehe valueof the teachingprofession

- Strengthertheir professionakkills

- Makethe teachingprofessionmore attractive,

U Motivation of teachers

- Reviewthe statusof teachers

- Innovativecareerpath during professionalife,

U Reorganizatiomf the schoolcurriculum

U Revisiorof the systemof evaluationof eachlearner




A framework agreement for the implementation of the training of new teachers

U Comein:
- TheMinistry of HigherEducation ScientificResearclandInnovation

- TheMinistry of NationalEducationPreschoobnd Sports
- TheMinistry of EconomyandFinance,

Purpose In placea programto strengthenthe initial training of studentsin the Bachelor'sDegreein EducationCLE

cyclewith a view to makingthis cyclea path of excellenceand the main way of recruiting future primary and

secondaryschoolteachers(the program)

U Program Objectives
A extension of the training offer in the key sectors;

A Improvement of the attractiveness of CLE sectors;
A Improving the quality of recruitment;

A Strengthening the quality of prservice training.




A framework agreement for the implementation of the training of new teachers

1. Ensurethat approximately47,114 students enrolled in the Bachelorof Education

programare ableto carryout pedagogicainternshipsin educationalinstitutions,

2. Payto all suchstudentsa net monthly lump-sumallowance(DH1,000) in accordanc

with Article 1;

3. Develop a specific module for managingand monitoring the implementation of

educationalactivitiesin the "Massar"|Sfor schoolmanagement




Evolution of access to the CRMEF

2022/2023 2023/2024 2024/2025
. 20000 25.00%
Gradualimprovementof the entry profile of the CRMEFs L5000 18000
16000 15502 Jghdovs 20.00%
. . " _ 14000
Continuationof the competition only selectionmethod 12000 15 00%
10000
8000 9.60% 10.00%
NB Successrate: key candidates admitted/total key 6000 590
. . . 4000 5.00%
candidatess approximately50 percent 000 1278 1482 27.33 i
0 ] - 0.00%

mmm Number of CLE laureates who have passed the competition
Number of successful candidates in the competition

- Share of CLE laureates in total enrollment




Together (MENPS and MESRSI) to achieve Target

U Linkage between training programs
In order to ensurebetter harmonizationand articulation between training programs,scientificcommissionshave

workedtogetherto:
ADevelopthe syllabusof the modulesto be taught at the ENSand ESE BEnd FSHevels(initial training);
ADevelopsyllabugfor the modulesto be taught at the CRMEF§ );
AAdaptthe programof the EntranceExaminatiorfor CRMEF® the CLHErainingsystem
ADevelopMOOCHor the two trainingmechanisms

U Evaluation of the Framework Convention Program
A In terms of governancea steeringcommittee chairedby the two ministersmeetsat leastoncea yearto

evaluatethe actionscarriedout and provide guidancefor the following year'sactionplan.




The preservice training module kit

A Syllabusf training modules

A Handoutsof the modules

A Trainingand evaluationactivity:

A Digitizationof distancelearningmodules(MOOCs}hrough the developmentof courses
on the "E-takwine" platform;

A Thediagnosticassessmenkit.



Training Activities

1 Support for basic training 1 Didactic Production Workshop 1 34
1 ih 2 f 2 4 12 D P Workshop 2 4
Prlmary_ B|I|ngual Support for basic training 3 idactic Production Workshop 3
3 Support for basic training 3 34 13 Didactic Production Workshop 3 34
4 Education 34 14  Practical Workshop 1 34
5 Didactic 34 15 Practical Workshop 2 34
6 Lesson planning 34 16  Practical Workshop 3 34
7 Lesson Management 34 17  Two-grade classroom 34
manage ment
8 Evaluation and remediation 34 18 Research Methodology 34
9 ICT 34 19  (1/2) ethics (1/2) school life 34
(*) For each module, 4 hours are dedicated to diagnostic assessment and module asséssment
10  Study course 20  Study course

Primary Cycle Amazigh

1  Support for basic training 1 Support for basic training 3
2 Support for basic training 2 34 11 Didactic Production Workshop 1 34
Language , o .
3 Education 34 12 Didactic Production Workshop 2 34
4 Didactic 34 13 Practical Workshop 1 34
5 Lesson planning 34 14 Practical Workshop 2 34
6 Lesson Management 34 15 Two-grade classroom management 34
7  Evaluation and remediation 34 16 Research Methodology 34
ICT 34 17 (1/2) ethics (1/2) school life 34
*)F h le, 4 h ted t t I t
( ?J eac modu e, 4 hours are dedicated to ozliagnos ic asseizgnergtu yng%%ur g assessmen 64

9



Training Activities

Secondary

1
2
3
4
5
6
7
8
9

Support for basic training 1 34 10 Support for basic training 3
Support for basic training 2 34 11 Support for basic training 4
Education 34 12 Didactic production workshop
Didactic 34 13 Practice Analysis Workshop
Lesson planning 34 14 Research Methodology
Lesson Management 1 34 15 Management of Lessons 2
Evaluation and remediation 34 16 Professional Ethics

ICT 34 17 Schoadl life

Study course 64 18 Study course

(*) For each module} hours are dedicated to diagnostic assessment and module assessment




EP: 2024 Training Report

Purpose of the training Beneficiaries Actual
A Sharing what's new in the TarL program A Pedagogical inspectors, classes 1 and 2
A The General Framework of the Frontier Schools Ma8lePedagogical inspectors who are members off regional trainin
Explicit Teaching teams 36346
A Student Simulation Module A Teachers from Frontier Schools
A Integrated Facility Project A Principals of the Pioneer Schools, class of 2025/2026




EP: 2025 Training Assessment

Purpose of the training Beneficiaries Actual

A Sharing what's new in the TarL program A Pedagogical inspectors who are members of regional training feams
A TarL: The General Framework of the Pioneer Schools Model /| A Pedagogical inspectors, classes 1, 2, and 3

| TarL Activities A Teachers from existing and new frontier schools 16667
A Pioneer Schools Model A Regional training teams responsible for scaling up training on exp]hcelitheaching a
A TarL training: Part I| Development of explicit training modules Pedagogical Inspectors

Purpose of the training Beneficiaries Actual

A Effective Pedagogical Approaches (preparation of trainind s&siage)gical inspectors + trainers in the CRMEFs + traipers at the Cen
A Effective Teaching Approaches (Arabic and Islamic Edu Education Inspectors

French, History, Geophysics, Chemistry and Life and Eakh Sdenoesns
A Training on the activation of monitoring units and the regédctiGuinsaeomispectors and regional remedial schooling offic25648

dropout rates A Regional and Provincial Program Officers 03
A Sharing new features of the program and preparing for the start of the school

year




Spotlight Report Series on Completion of Basic Education
and Foundational Learning in Africa Uunesco

Rapport mondial
de suivi sur I'éducation

'Spotlight' on School Leadership
In Morocco

gemreport@unesco.org



Analytical Framework "spotlight” on School
2024/5 Leadership

1.
2.

3.

4. School Leaders as Instructional Leaders
5. Local officials as pedagogical leaders

6. Parents and communities

7.

u Governancas the focus of the 2024/5 report.




Recommendations
'Spotlight' on School Leadership in Morocco

Strengthen the preparation and professional development of school principals
Consolidate the role of the principal as pedagogical leader

Ensuring ownership of the MYP at local and school levels

Continue the generalization of the pioneer school in a controlled framework
Strengthen the support of school directors by provincial education authorities
Foster parent and community engagement in school life.

Foster parent and community engagement in school life.
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Building Stronger Teacher
Preparation & Professional
Development Systems

Perspectives from Reform in Action Ghana Education Service (GES)
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Why Reform Teacher Learning Systems?

The Challenge The Opportunity

Ghana has achieved impressive enrolment rates in basic education, Ghana has established ambitious policy frameworks to
education, yet foundational learning gaps persist. Evidence from professionalize teaching: the National Teachers' Standards (NTS), the
from UNICEF and the STARS program reveals that many learners  (NTS), the Ghana Teacher Licensure Examination (GTLE), and a

learners aren't mastering core competencies. a structured CPD system.

Within each classroom, pupil learning levels vary dramaticadlyme These reforms signal a national commitment to raising teaching
dramatically some children are years ahead while others struggle  teaching quality and ensuring every educator is equipped with
struggle with basics. This reality demands a new approach to with evidencebased strategies for targeted instruction.

to teaching.

Made with GAMINNA
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Ghana's Teacher Workforge
T Snapshot

42.5K 6.15M 33:1

Public Basic Schools Learners Enrolled PupilTeacher Ratio

Serving communities In public basic education Public basic schools
across all regions (2024) (2022/23)

The workforce includes both trained and untrained teachers, with an ongoing
ongoing licensing and regularization drive led by the National Teaching Council

Council (NTC) to strengthen professionalization across the system.
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The Challenge We Addressed

N N N
Initial Teacher Education Continuous Professional Instructional Mismatch
Classroom practice in Colleges of Development Teachers taught to the syllabus rather
Education wasn't consistently aligned PD opportunities were fragmented and than to learner readiness levels.
aligned to National Teachers' Standard$ fragmented and of variable quality. Formative assessment data wasn't
Standards or active learning guality. Teachers attended workshops, systematically used to adapt
pedagogies. Prservice training often workshops, but there was weak follew instruction, leaving struggling learners
often emphasized theory over practical follow-through to translate learning behind.
practical application. learning into daily classroom practice.

practice.
J J J

Made with GAMINNA
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Our Vision & Goal

A standardded profession where every teacher is prepared, licensed, and supported to teach at the rightdasaling all cldren master foundational
skills.

Embed Differentiated Learning (DL) as Core Pedagog Align the Full Teacher Development Pipeline

Connect Initial Teacher Education, induction, licensure, and CPD into
Through the Ghana Accountability for Learning Outcomes Project a coherent system that drives continuous improvement at the
(GALOP), differentiated learning becomes the foundation of classroom level.

instruction in basic education classrooms nationwide.

Made with GAMINNA
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Design: Policy & Institutional Shifts

2017: National Teachers' Standards

NTC and MoE establish clear competency expectations that
expectations that define what effective teaching looks like

looks like across career stages.

2020: Teacher Licensure

Act 1023 establishes the Ghana Teacher Licensure
Examination (GTLE) and mandatory teacher registration

registration under NTC oversight.

2018 ITE Reform

Introduction of the 4year B.Ed. in all public Colleges of
Colleges of Education, led byTEL and NCTE,
strengthening the academic and pedagogical foundation.

foundation.

Ongoing: CPD Framework

A pointsbased professional development system enables
enables structured, caredong learning and advancement

advancement opportunities for all teachers.

Made with GAMINNA
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Design: Pedagogical CareDifferentiated Learning

What is Differentiated Learning?

DL blends targeted instruction, Universal Design for Learning principles, andgdes

play-based methods to meet every learner where they are.

Rooted in rigorous evidence from the Teaching at the Right Level (TCAI) and STARS
STARS initiatives, DL is now being scaled nationwide through GALOP.

Key Components

w Structured Teaching and Learning Materials (TLMs) designed for -aibilgt groups
ability groups
w Simple, actionable formative assessment tools

w Coaching support to ensure fidelity and adaptation to local contexts

Made with GAMINA
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Ensuring Alignment Across Ssystems

Teacher Standards

ITE Curriculum

g

_ Induction
N

Licensing
%

CPD

¢

Every element of the teacher development pipeline is designed to reinforce the others. Curriculum and assessment areiglighedoutines and formative checks. Schawmid circuitlevel

coaching is integrated into GES supervision structures, ensuring that support reaches teachers in their classrooms.

Made with GAMINNA
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Who Led & How We Partnered

Government Leadership Regulatory Bodies

Ministry of Education (MoEand Ghana National Teaching Council (NTG)ational

Education Service (GE3pvide strategic Council for Curriculum and Assessment

direction and implementation oversight. (NaCCA)andNaSIAensure quality and
standards.

Implementation Partners

Colleges of Educatigmistricts Schools Teacher Unionsand dedicated headteachers drive
reform on the ground.

Technical & Funding Partnergvorld Bank (GALOP), Global Partnership for Education (GPE),
FCDOATEL, Innovations for Poverty Action (IPAAL, UNICEF, and others provide evidence,
resources, and expertise to accelerate progress.
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Implementation Architecture

iy
&

© DataDriven Support Loops
Cascade with Safeguards
National Policy & Standards

Training flows from national to regional EMIS data, classrooiavel formative

regional to district to school levels, with formative assessments, and monitoring
Establishment of national frameworks, with embedded coaching to ensure monitoring dashboards inform targeted
frameworks, DL program design, and quality and fidelity at every stage. targeted support, allowing the system to
and development of structured Teaching system to learn and adapt continuously.
Teaching and Learning Materials. continuously.

Result:A coherent, evidencbased system where every compongrnirom pre-service training to irservice coaching works together to

together to improve teaching quality and learning outcomes for all Ghanaian children.

Made with GAMINNA



https://gamma.app/?utm_source=made-with-gamma

From Syllabus Coverage to Learring
Centered Practice

Ghana's education system is shifting from traditional syllabus coverage toward a leeenteged approach
that meets students where they are. This transformation emphasizes responsive instruction over simply

5

R g

delivering prescribed content.

Flexible Groupings

Students regularly grouped by current learning
level with targeted, active tasks designed to
accelerate progress.

iE

Clear Routines

C

Frequent Assessment

Lowstakes formative assessments guide
instructional decisions and enable dynamic
regrouping as students advance.

Structured lessons featuring brief whettass instruction, focused group work, and timely review with

feedback.
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Bottlenecks in Implementation

While the vision is clear, translating learniogntered pedagogy into everyday classroom practice faces significant obdthudlesstanding these challenges is essential

for effective problemsolving.

Coaching Gaps

Teacher compliance and fidelity to structured
lessons like STARS decline without consistent on
site coaching and support. Remote training
alone proves insufficient for sustaining
classroom practice changes.

Time & Workload Pressures

Teachers face significant constraints managing
flexible groupings and frequent assessments
alongside existing responsibilities. Timetabling
remains rigid, limiting opportunities for
differentiated instruction.

System Capacity Issues

Quality of district supervision varies widely
across regions. Resource allocation, materials
distribution, and logistical coordination create
persistent bottlenecks that undermine
implementation efforts.

Made with GAMIMNA
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Adaptations & Iteration

Ghana's approach has evolved through continuous leaming and adjustment. Recognizing early implementatior
implementation challenges, the system has introduced practical modifications that strengthen fidelity and
fidelity and sustainability.

&/

)
B Aligned Incentives
Enhanced Coaching

. - CPD points reward participation while SchBaked
Simplified Resources P particip

Headteachers and School Improvement Support Officers Coordinators and Professional Learning Communities foster
Tools, pacing guides, and materials redesigned for practicality. Officers (SISOs) now actively support Differentiated Learning  foster peer learning and collaborative problesolving.
practicality. Exemplar lesson routines provide concrete models Learning routines through structured walkthroughs and solving.
models teachers can readily adapt and implement. and feedback cycles.

Made with GAMIMNA
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What Enabled Progress

Ghana's journey toward learnirggntered practice didn't happen by chance. Several critical

enabling factors created conditions for meaningful reform at scale.

Policy Foundation Evidence Base

Highlevel government backing through Rigorous trials through TCAI and
clear standards in the National Teachers' systemled pilots like STARS provided
Standards and Education Regulatory proof of concept and informed design
Bodies Act 1023 established legitimacy decisions with local data.

and direction.

Strategic Financing

Dedicated funding windows like GALOP, combined with strong partnerships invelving T
TEL, IPA, World Bank, and GPE, ensured resources matched ambition.
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Early Results & Signals of Progress

Evidence from multiple sources demonstrates that Ghana's investment in learning
learningcentered approaches is beginning to yield measurable improvements in
improvements in student outcomes.

These results validate the approach while highlighting areas requiring continued
continued attention and refinement.

TCAI Impact STARS Validation DL ScaldJp
Significant gains in literacy and numeracy documented by IP£
documented by IPA evaluation. Critically, positive effects World Bank and-BAL research confirmed that targeted instruction Nationwide implementation under GALOP reached schools across
effects persisted after program completion, suggesting instruction improves outcomes when paired with strong across Ghana with structured teaching and learning materials plus

suggesting sustainabla’ act. management support and Ck?atrUCthes- materials plus systematic ca'ng support.

Made with GAMINNA
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' Key Lessons So Far

Coaching Drives Fidelity

Sustained classroom implementation depends on ongoing coaching and simple,
and simple, repeatable routinesnot training workshops alone. Teachers need in
Teachers need wrontext support to translate concepts into daily practice.
practice.

System Alignment Matters

Lasting change requires aligning standards, teacher licensing requirements, and
continuing professional development with actual classroom expectations.

Fragmented systems undermine reform efforts.

Assessment Informs Instruction

Short, frequent formative assessments enable dynamic regrouping and
responsive teaching. Data must flow quickly from classroom to instructional
instructional decisions to drive meaningful differentiation.

Made with GAMINNA
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Next Priorities for Teacher Learning Systems

Building on early successes, Ghana must now deepen and institutionalize reforms across the teacher professional dewselibpouent ¢

o 0

Strengthen Induction Pipeline @ TINY Strae! es

Deepen the pathway from initial teacher education through licensing, explicitly linkin S ——

requirements to observed classroom practice using NTS rubrics.

oz GOALS and PRIORITIES

Quality-Assure CPD
: A DI ,
Time oo-:——--o =

Integrate Data Systems Resources .
: 0
‘l ' F *

Establish rigorous standards for professional development providers and tie CPD
opportunities directly to school improvement priorities.

This Photdoy Unknown Author is licensed unde B-8ANC

03

%

Build formative learning data into EMIS dashboards to enable feedback loops that ir
both teachers and systeisvel decisiormakers. b b I) b b

©

@
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Invest in Instructional Leadership

Principals and district leaders are critical levers for sustaining classroom change. Ghana must build their

must build their capacity to support, observe, and improve teaching quality.

Build Leader Capacity

r@\ Train headteachers, SISOs, and district teams in Differentiated Learning walkthroughs with '
walkthroughs with structured observation protocols and constructive feedback

feedback techniques.

Protect Collaboration Time

% Safeguard dedicated time for teachers to engage in collaborative planning and peer
and peer observation through Professional Learning Communities without adding to
adding to workload.

Recognize Excellence

|E:Q| Identify and share exemplar practices across the system. Develop-aorexientials tied
credentials tied to CPD points that acknowledge and incentivize instructional

improvement.
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Ghana's experience offers valuable lessons for other education systems pursuing {eamténgd
transformation. Success requires intentional design from the beginning.

1 Foundation: Standards + Evidence

Begin with clear teaching standards and simple, eviddrased pedagogy such as targeted
instruction. Ground reforms in what research shows actually works in similar contexts.

2 Design for Fidelity

Build materials, classroom routines, coaching structures, and data feedback loops into the
reform design from day ontenot as afterthoughts once implementation falters.

3 Sequence & Align

Sequence reforms logically: initial teacher education, then induction, licensing, and
continuing professional development. Align incentives, requirements, and support
throughout the entire pathway.

Made with GAMINNA
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Select References & Sources

Government Documents Program Documentation
w Ministry of Finance/Ministry of Education ProgramiBased w T-TEL/NCTE: Foyear B.Ed rollout in public Colleges of
Based Budget 2025: public basic schools and learners Education beginning October 2018

w World Bank GALOP documents: Differentiated Learning approach
w UNICEF 2025 EMib&sed brief: pupiteacher ratio approximately including TaRL, UDL, and plased methodologies
approximately 33 in 2022/23 academic year

Standards & Policy Framework Research & Evaluation

w National Teaching Council: National Teachers' Standards (2017) w Innovations for Poverty Actionr/BAL: TCAI results and impact

(2017) Impact studies
w Education Regulatory Bodies Act, 2020 (Act 1023) w World Bank/dPAL: STARS program analysis
w National Teaching Council CPD Framewd@21) w |PA: Differentiated Learning scaling research and implementation
narratives
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Building Stronger Teacher Preparation and
Development Systems: Perspectives from
Reform in Action

KENYA'S APPROACH TO CONTINUOUS PROFESSIONAL DEVELOPMENT FOR TEACHERS
IN FOUNDATIONAL LEARNING




Teacher Management includes:

-Teacher registration

-Recruitment

-Employment

-Promotion

-Transfer

-Disciplinary control

-Ensuring teachers adhere to prescribed standards




Teachers employed by the Commission

LEVEL Number
Primary 220,191
Junior school(JS) 76,000
Secondary Schools (Senior school) 129,847
TTCs (teacher training colleges) 1,202

Centre for Mathematics, Science and 24
Technical Education in Africa

(CEMSTEA)

Kenya Institute of Special Education 59
(KISE)

KSB(Kenya school for the blind 6

Total P&P (Permanent and 414,219

pensionable)

ntern Teachers(JS

P
)




BACKGROUND

A Teacher Professional development are either formal or
informal activities that registered teachers undertake in
order to continuously improve their pedagogical skills,
management skills and learner outcomes .

A Teachers in Kenya have been involved in TPD programs for
many years. But such programs had two major
shortcomings

i) They do not have common learning
outcomes I.e. no standardized

outcomes and

i) They are not continuous i.e. one-off or
offered for few years only
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Why the shift

1.Changing environment of teaching

21st century skills demands,

ICT and

Knowledge - based society
2.Teaching as a profession

Align teaching with other modern professions

Knowledge base of teaching profession

Teachers must assume a greater responsibility for their own TPD
3.Change from Training (Push PD) to Learning (Pull PD)

In 20th Century and in some context until recently, TPD was based
on a training paradigm: deficit - mastery model and one - shot
program
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What is the
shift in TPD

1. Lifelong learning practice

TPD is a life long professional learning activities for all
registered teachers in Kenya.

2. Kenya Professional Teaching Standards

TPD is based on the prescribed teaching standards, the Kenya
Professional Teaching Standards (KePT9

3. Use of TPD Modules : six prescribed modules responding to
competency levels of teachers for contracted TPD service
providers .

4. Accreditation of TPD service Providers: All organizations
interested in offering TPD to teachers must be registered and
accredited by TSC
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What is the
shift in TPD

Use of TPD Modules: six prescribped modules responding to
competency levels of teachers for contracted TPD service

providers .

TPD Module level 1. 0- 5 years

TPD Module level 2. 6- 10years

TPD Module level 3. 11-15 years

TPD Module level 4. 16- 20years

TPD Module level 5. 21- 25 years

TPD Module level 6 26 years and above

Each module has five chapter aligned to the
standards

professional
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Teacher Education Framework

Vision and mission

yVision :

A competent, professional, reflective and ethical

teacher.

}» Mission:

To develop a competent teacher committed to
nurturing every | earneros p:




3 Communication & collaboration

1 Self efficacy

1 Critical thinking & problem solving
} Creativity and innovation

1 Digital literacy skills

—

Learning to learn & reflective practice

Pedagogical content knowledge

—

} Assessment competency

} Citizenship & leadership
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Need for reforms on Teacher Competencies

Urgent reforms were identified to institute the following in TE:

Competency in terms of adequate mastery of knowledge of content to be taught
to the learners.

Competency in professional skills through awareness and application of sound
principles of psychology, sociology, economics of education, relevant curriculum
knowledge, administrative and entrepreneurship skills.

Competency in demonstrating appropriate values/ attitudes and facilitating the
same in their learners.

Competency in Mentoring of fellow teachers and their learners, which has been
identified as critical but lacking in the current TE curricula at all levels.
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Focus on Pedagogy, and professional

Focus on Content knowledge Competencies

Focus on Teacher - centered teaching Focus on Learner - centered pedagogy

Academic and Competitive teaching Reflective teaching and Mentorship

No set standards for teacher training Set standards through core - competencies
indicators for teacher

Little focus on skills Addresses the 21st Century skills

Emphasis on Summative assessment Balance formative and summative assessment,

and excellence in Professionalism
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Kenya Professional
Teaching
Standards(KePTS)

KePTS are a set of competency
statements that describe what a
Kenyan teacher should Know and
able to do to enable all learners
acquire the expected different
learning outcomes in the
curriculum

The module content match with
the 7 standards

Standard 1: Teacher Promotes Professionalism throughout
their Career

Standard 2: Teacher has Pedagogical Content Knowledge
and understanding of competency - based Curriculum and
how to implement it.

Standard 3: Teacher has knowledge on assessment and
reporting

Standard 4: Teacher Knows how to Create and Support
Inclusive Education Practices

Standard 5: Teacher knows and promotes comprehensive
school health and safety

Standard 6: Teacher has knowledge of financial literacy
skills

Standard 7: Teacher knows and practices instructional
leadership



Reforms legislations

There have been national and international trends calling for education
reforms

¢ The Constitution of Kenya (2010)
¢ Vision 2030

¢ EAC Protocol (2014)

¢ Odhiambo Report of (2012)

¢ Sustainable Development Goals

A These have also necessitated a reform of teacher education and teacher
professional development

A Kenyans in different fora have called for a reform in teacher education sector to
address observed/reported challenges in schools involving teachers.
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Engaged key stakeholder

Ta
(D
Wy

} Teachers

} Teacher training institutions including institutions of higher learning
} Teacher Associations

} Teacher unions

1 KICD

1 KNEC

1 Institutional sponsors

1 Development partners

1 Commission for University Education (CUE)

} Kenya Institute of Special Education (KISE)

1 Centre for Mathematics, Science and Technical Education in Africa (CEMASTEA)
1 Kenya Education Management Institute (KEMI)
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Challenges . Inadequate Budgetary Provisions

The implementation

was affected by the
following « Low Uptake of Technology

challenges:

. Competing Stakeholder Interests

Change of Education System




Early Results and Learning

Teacher professional development(TPD) in Kenya had significant
Impacts on:

} Improving student outcomes,

} enhancing teacher effectiveness, and

1 fostering a positive school culture.

It led to:

} better teaching practices,

} Increased student achievement, and
} Improved classroom management.

} Furthermore, it boosted teacher confidence, reduced turnover, and
helped schools adapt to new standards and technologies.

142



ACCESS TO TPD

} 105,000 Teachers accessed the first TPD introductory Module

} 24% of the teachers accessed the introductory module with five
chapters

+ Chapter 1. Professionalism

+ Chapter 2. Pedagogy and Competency based Curriculum and Inclusive
Education Practices

} Chapter 3. Assessment
1 Chapter 4. Comprehensive School Health & Safety
+ Chapter 5. Financial Literacy Skills and Instructional Leadership

} 25,448 teacher completed the 5 chapters

143



Monitoring the TPD implementation

} TSC has been monitoring the online face of the
Implementation and engaging the Teacher unions




Looking Ahead

()

} Instructional supportc Providing guidance, feedback, and resources to improve
teaching and classroom practice

+ Professional development Ensuring all teachers have access to relevant CPD baset
on their learning needs

+ Teacher weHbeingc Promoting and supporting teachers' mental health, motivation,
and overall wellbeing

} Performance managemeng Monitoring teaching guality, using data to track
progress, and providing tailored support to teachers
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Recommendations for addressing the gaps

To address these challenges, education policymakers can focus on the
following strategies:

ACreate structured mentorship programs: Pair less experienced teachers
with experienced mentors to address pedagogical and subject - specific
knowledge gaps.

AEnhance teacher wellbeing support:  Provide counseling services and stress
management programs to combat the low morale and isolation many
teachers face.

APrioritize content - specific TPD: Offer targeted training to address areas
where teachers lack expertise, especially for those teaching outside their
specialization.
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Recommendations for addressing the gaps

To address these challenges, education policymakers can focus on the following
strategies:

AEstablish collaborative learning communities: Promote a culture of teamwork and
shared learning among educators to foster a supportive environment.

Almprove the use of performance appraisals: Train administrators on how to effectively
use appraisal reports to identify and address specific teacher development needs.

Alnvest in ICT infrastructure and training: Ensure schools have reliable internet and
technology access and train teachers on how to effectively integrate ICT into their

lessons.

ARevise teacher promotion policies:  Review policies related to teacher promotions to
Improve career progression and morale

ATeachers Service commission has reviewed the TPD using these recommendation after
eholders engagements

147



THANK YOU

148



Building Stronger Teacher Preparation and Development Systems:
Perspectives from Reform in Action

Moderator Country Representatives

Jeongmin Lee Mr. Ahmed EI Karimi Dr. Lawrence Sarpong |l Dr. ReubenNthamburi
Director of Training and Director of Director Teacher

Skills Development Higher Education Professional Management
Ghana Kenya

Education Specialist

World Bank Morroceo

Strengthening the Teaching Profession and School Leadership Addis Ababa, Ethiopia | NovemberB, 2025




Closing & AnnouncementsClosing & Announcements

Senior Education Specialist

World Bank

Strengthening the Teaching Profession and School Leadership




Agenda

DAY 2

Approaches to Teacher Education and Professional Development

Time Topic Leads/Speakers
08:30a99:00 Welcome Day 2 / Announcements Saima Malik World Bank
09:00410:00 Module 1. Initial Teacher Education Systems | Brenda Wawire, Florida State University
Katy Bullard, World Bank
10:00c1.0:30 Break
10:30c11:30 Module 2. Initial Teacher Education Program | Brenda Wawire, Florida State University
Content Laura Gregory, World Bank
11:3@12:00 Module 3. Teacher Educator Qualifications, | Adrienne Barnes-Story, Florida State
Hiring, and Deployment University
12:00s1.3:00 Lunch
13:00c14:00 Module 4. Induction and Continuous Brenda Wawire, Florida State University
Professional Development David Evans Center for Global Development
14:00614:30 Break
14:30:16:00 Building Stronger Teacher Preparation and | Mr. Ahmed El Karimj Morrocco, Director of
Development Systems: Perspectives from Training and Skills Development
Reform in Action Dr. Lawrence Sarpong, Ghana, Director of
Higher Education
Dr. ReubenNthamburi, Kenya, Director
Teacher Professional Management
Moderator: Jeongmin Lee, World Bank
16:00516:30 Closing & Announcements Saima Malik World Bank




Day 2 Key Takeaways

A Strong initial teacher education systems:
A Attract and select strong candidates
A7zRil W eHTUARqWICqaqldl Wt UYs Gl DUAWGIH
professional identity throughcoursework
A Facilitate practical learning through thefield placement
A Build links between schools, ITE institutions, and ministries
A Provide professional development taeacher educators

A Induction programs help novice teachers transition into the profession and
continue to build their skills and professional identity.

A Effective CPDis focused on distinct subjects or practices, sustained over
time, and aligned with teacher career paths

Strengthening the Teaching Profession and School Leadership
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